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Alignment Chart for European Exploration of North America

The following chart contains core content objectives addressed in this
domain. It also demonstrates alignment between the Common Core State
Standards and corresponding Core Knowledge Language Arts (CKLA) goals.

Alignment Chart for Lesson

European Exploration of North America 1 2 3 4 5 6 7 8 9
Identify motivating factors that led to the exploration of the

Americas in different expeditions

Explain why kings and queens in Europe were interested in v v v

exploring the Atlantic and the area to the west of Europe

Explain the significance of Christopher Columbus, Juan Ponce
de Leodn, Hernando de Soto, and Francisco Vasquez de v v v v \/
Coronado in the early Spanish exploration of the Americas

Locate on a map or globe key places explored and visited by

the Spanish, including the Caribbean Sea, the West Indies, the

East Indies, Hispaniola, Puerto Rico, Cuba, the Gulf of Mexico, v v v v v
the Mississippi River, the Grand Canyon, the Rio Grande, and St.

Augustine, Florida

(\

Describe the encounters between early explorers and Native
Americans v v v v v

Identify St. Augustine, Florida, as the oldest continuously-
inhabited European settlement in the continental United States

Explain why the Spanish age of conquistadors came to an end in
North America

Describe the purpose of missionary settlements in early Spanish
exploration of North America

Identify the states in the southwest part of what is now the
United States in which the Spanish established missions

Describe the similarities and differences between missionaries
and conquistadors

NN NN NI

Explain the importance to the Europeans of finding a Northwest
Passage v v v

Describe the contributions of John Cabot, Henry Hudson, and
Samuel de Champilain in exploring North America in search of a v v v
Northwest Passage

Locate on a map or a globe the places explored in expeditions

for a Northwest Passage, including Cape Breton Island; \/ \/ \/
Newfoundland, Canada; the Hudson River; the Hudson Bay;

Quebec, Canada; the St. Lawrence River; and the Great Lakes

Identify similarities and differences between John Cabot and v
Christopher Columbus

European Exploration of North America | Alignment Chart v
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Alignment Chart for
European Exploration of North America

Describe the purpose of missionaries during French exploration
of North America

Key Ideas and Details

STD RL.3.1

CKLA
Goal(s)

STD RI.3.2

CKLA
Goal(s)

STD RI.3.3

CKLA
Goal(s)

vi  European Exploration of North America | Alignment Chart

Lesson

3 4 5 6 7 8 9

Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the

answers.

Ask and answer questions (e.g., who, what,
where, when, why, how), orally or in writing,
requiring literal recall and understanding of the
details and/or facts of a nonfiction/informational
read-aloud

Ask and answer questions, orally or in writing,
that require making interpretations, judgments,
or giving opinions about what is heard in a
nonfiction/informational read-aloud, including
asking and answering why questions that
require recognizing or inferring cause/effect
relationships

Determine the main idea of a nonfiction/informational read-aloud; recount the key details and explain how they

support the main idea.

Determine the main idea of a nonfiction/
informational read-aloud; recount the key
details and explain how they support the main
idea

Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical
procedures in a text, using language that pertains to time, sequence, and cause/effect.

With assistance, create and/or interpret
timelines and lifelines related to content in a
nonfiction/informational read-aloud

Sequence four to six pictures or sentences
illustrating/describing events from a nonfiction/
informational read-aloud

Describe the relationship between a series of
historical events, scientific ideas or concepts,
or steps in technical procedures in a nonfiction/
informational read-aloud, using language that
pertains to time, sequence, and cause/effect

Distinguish nonfiction/informational read-alouds
that describe events that happened long ago
from those that describe contemporary or
current events

© 2013 Core Knowledge Foundation
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Alignment Chart for Lesson

European Exploration of North America 1 2 3 4 5 6 7 8 9

Craft and Structure

Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a Grade 3

STD RI1.3.4 . :
topic or subject area.
Determine the literal and nonliteral meanings
of and appropriately use common sayings and v v
phrases
CKLA
Goal(s) Determine the meaning of general academic and

domain-specific words and phrases in a nonfiction/
informational read-aloud relevant to a Grade 3 topic
or subject area

Integration of Knowledge and Ideas

Use information gained from illustrations (e.g., maps, photographs) and the words in a text to demonstrate

Sl understanding of the text (e.g., where, when, why, and how key events occur).

Describe images, orally or in writing, and how
they contribute to what is conveyed by the
words in a nonfiction/informational read-aloud
(e.g., where, when, why, and how key events

occur)
CKLA

Goal(s) Use images (e.g., maps, photographs)
accompanying a nonfiction/informational read-
aloud to check and support understanding

Interpret information from diagrams, charts,
graphs, and/or graphic organizers

STD RI.3.9 Compare and contrast the most important points and key details presented in two texts on the same topic.

Compare and contrast the most important

CKLA points and key details presented in two

Goal(s) nonfiction/informational read-alouds on the v v v v
same topic

Text Types and Purposes: Opinion

With guidance and support from adults, produce writing in which the development and organization are appropriate to task

SIS and purpose. (Grade-specific expectations for writing types are defined in Standards W.3.1-3.)
With guidance and support from adults,
produce writing in which the development
CKLA A .
and organization are appropriate to task and
Goal(s) L
purpose, i.e., ideas and paragraphs presented
clearly and in a logical order
With guidance and support from adults, use technology to produce and publish writing (using keyboarding skills) as
STD W.3.6 . !
well as to interact and collaborate with others.
CKLA - .
Goal(s) Share writing with others

European Exploration of North America | Alignment Chart  vii
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Alignment Chart for Lesson

European Exploration of North America 1 2 3 4 5 6 7 8 9

Research to Build and Present Knowledge

STD W.3.7 Conduct short research projects that build knowledge about a topic.

CKLA Conduct short research projects that build v
Goal(s) knowledge about a topic

STD W.3.8 Recall information from experiences or gather information from print and digital sources; take brief notes on sources

and sort evidence into provided categories.

Make personal connections (orally or in

writing) to events or experiences in a fiction v
or nonfiction/informational read-aloud, and/or

make connections among several read-alouds

CKLA

Goal(s) Gather information from print and digital

sources; take brief notes on sources and sort \/
evidence into provided categories

Categorize and organize facts and information
within a given domain

Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single

S ALY sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Write responses to fiction and nonfiction/
informational read-alouds that demonstrate
understanding of the text and/or express/
support opinion, using examples from a text
CKLA and distinguishing own point of view from that
Goal(s) of the author, narrator, or characters (short time
frame)

Write sentences to represent the main idea and
details from a fiction or nonfiction/informational
read-aloud (short time frame)

viii European Exploration of North America | Alignment Chart
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Alignment Chart for

Lesson

European Exploration of North America 1 2 3 4 5 6 7 8 9

Comprehension and Collaboration

STD SL.3.1

STD SL.3.1a

CKLA
Goal(s)

STD SL.3.1b

CKLA
Goal(s)

STD SL.3.1c

CKLA
Goal(s)

STD SL.3.1d

CKLA
Goal(s)

Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse
partners on Grade 3 topics and texts, building on others’ ideas and expressing their own clearly.

Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other
information known about the topic to explore ideas under discussion.

Carry on and participate in a conversation with
an adult or peer for at least six turns, staying on
topic, building on others’ ideas, and expressing
their own ideas clearly

Demonstrate preparedness for a discussion,
having read or studied required material,
explicitly drawing on preparation and other
information known about the topic to explore
content under discussion

Prior to listening to a read-aloud, identify (orally
or in writing) what they know and have learned
that may be related to the specific read-aloud
or topic

Make predictions (orally or in writing) prior to
and during a read-aloud, based on the title,

images, and/or text heard thus far, and then
compare the actual outcomes to predictions

A A A A v IV

Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care,
speaking one at a time about the topics and texts under discussion).

Use agreed-upon rules for group discussions,
i.e., look at and listen to the speaker, raise
hand to speak, take turns, say “excuse me” or
“please,” etc.

Ask questions to check understanding of information presented, stay on topic, and link their comments to the
remarks of others.

Interpret information presented, and then ask
questions to clarify information or the topic in a
fiction or nonfiction/informational read-aloud

Explain their own ideas and understanding in light of the discussion.

During a discussion, explain ideas and
understanding in relation to the topic

European Exploration of North America | Alignment Chart  ix
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Alignment Chart for Lesson

European Exploration of North America 1 2 3 4 5 6 7 8 9

Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and

Sl formats, including visually, quantitatively, and orally.
Determine the main ideas and supporting
CKLA details of a read-aloud or information presented v
Goal(s) in diverse media and formats, including visually,
quantitatively, and orally
STD SL.3.3 Ask and answer questions about information from a speaker, offering appropriate elaboration and detail.
Ask and answer questions to clarify directions,
exercises, and/or classroom routines and/or
CKLA )
Goal(s) what a speaker says about a topic to gather

additional information or deepen understanding
of a topic or issue

Presentation of Knowledge and Ideas

Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive details,

DU speaking clearly at an understandable pace.

Give oral presentations with appropriate facts

and relevant descriptive details (using visual

displays when appropriate), speaking fluently

about personal experiences, topics of interest, v v v v v v v v
and/or stories using appropriate volume and

clear enunciation at an understandable pace
CKLA

Goal(s) Summarize (orally or in writing) read-aloud

content and/or oral information presented by v v v v v v v v

others

Retell (orally or in writing) important facts
and information from a fiction or nonfiction/
informational read-aloud

Speak in complete sentences when appropriate to task and situation in order to provide requested detail or

B clarification. (See Grade 3 Language Standards 1 and 3 on pages 28 and 29 for specific expectations.)

Speak in complete sentences when appropriate
to task and situation in order to provide
requested detail or clarification

CKLA
Goal(s)

Knowledge of Language
STD L.3.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening.

STD L.3.3a Choose words and phrases for effect.”

CKLA .
Goal(s) Choose words and phrases for effect v v v

X European Exploration of North America | Alignment Chart
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Alignment Chart for Lesson

European Exploration of North America 1 2 3 4 5 6 7 8 9

Vocabulary Acquisition and Use

Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on Grade 3 reading

EIRE and content, choosing flexibly from a range of strategies.
STD L.3.4a Use sentence-level context as a clue to the meaning of a word or phrase.
CKLA Use sentence-level context as a clue to the
Goal(s) meaning of a word or phrase
STD L.3.4b Determine the meaning of the new word formed when a known affix is added to a known word (e.g., agreeable/
o disagreeable, comfortable/uncomfortable, care/careless, heat/preheat)
Determine the meaning of the new word formed
CKLA when a known affix is added to a known word v
Goal(s) (e.g., agreeable/disagreeable, comfortable/
uncomfortable, care/careless, heat/preheat)
STD L.3.4¢ Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., company,
- companion).
CKLA Use a known root word as a clue to the
Goal(s) meaning of an unknown word with the same v v v v
root (e.g., company, companion)
STD L.3.5 Demonstrate understanding of word relationships and nuances in word meanings.
STD L.3.5a Distinguish the literal and nonliteral meanings of words and phrases in context
Determine the literal and nonliteral meanings
of and appropriately use common sayings and v v v
CKLA phrases
Goal(s) Distinguish literal language from figurative
language as used in a fiction or nonfiction/ v v v
informational read-aloud
STD L.3.5b Identify real-life connections between words and their use (e.g., describe people who are friendly or helpful).
Provide and/or use synonyms and antonyms v
CKLA . . .
Identify real-life connections between words
Goal(s) . .
and their use (e.g., describe people who are
friendly or helpful)
Distinguish shades of meaning among related words that describe states of mind or degrees of certainty, e.g., knew,
STD L.3.5¢ )
believed, heard, and suspected.
Distinguish shades of meaning among related
CKLA words that describe states of mind or degrees v
Goal(s) of certainty, e.g., knew, believed, heard, and

suspected

European Exploration of North America | Alignment Chart
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Alignment Chart for Lesson

European Exploration of North America 1 2 3 4 5 6 7 8 9
Acquire and use accurately grade-appropriate conversational, general academic, and domain specific words and

STD L.3.6 phrases, including those that signal spatial and temporal relationships (e.g., After dinner that night we went looking
for them).

Acquire and use accurately grade-appropriate
CKLA conversational, general academic, and domain
Goal(s) specific words and phrases, including those

that signal spatial and temporal relationships

Listen to and understand a variety of texts,
including informational texts, poems, and songs

CKLA

Draw illustrations to represent the main ideas
Goal(s)

and details from an informational read-aloud, to \/ \/ \/ \/ \/ \/ \/ \/

depict a vocabulary word, and/or to enhance a
piece of writing

These goals are addressed in all lessons in this domain. Rather than repeat these goals as lesson objectives
throughout the domain, they are designated here as frequently occurring goals.

* Skills marked with an asterisk (*) in Language Standards 1-3 are particularly likely to require continued attention
in higher grades as they are applied to increasingly sophisticated writing and speaking.

xii  European Exploration of North America | Alignment Chart
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Introduction to European
Exploration of North America

This introduction includes the necessary background information to be
used in teaching the European Exploration of North America domain. The
Tell It Again! Read-Aloud Anthology for European Exploration of North
America contains nine daily lessons, each of which is composed of two
distinct parts—the Read-Aloud and the Extension—so that the lessons
may be divided into smaller chunks of time and presented at different
intervals during the day. Each entire lesson will require a total of seventy
minutes.

In addition to these lessons, there are two Pausing Points in this domain:
one after Lesson 5, and another one after Lesson 9. These Pausing
Points are designed to allow four total days for reviewing, reinforcing,

or extending the material taught thus far. One day is included for the
Domain Assessment. The remaining day may be devoted to review,
reassessment as needed, and extension of the writing process. You
should spend no more than fifteen days total on this domain.

Domain Overview

Week One

Min. Day 1

50 Lesson 1: 1492: “A
Year That Changed the
World”

20 Lesson 1B: Extensions

Week Two

Min. Day6

50 Pausing Point 1, Day 1

20

Here is an overview of the schedule for European Exploration of North
America. Please see the Unit 9 Teacher Guide for the corresponding
Skills schedule.

©® Day2 ©® Day3 © Day4 ©® Day5 (10}
Lesson 2: “Columbus Lesson 3: “Juan Ponce Lesson 4: “Hernando de | Lesson 5: “Francisco
and the Conquistadors” | de Ledén” Soto” Vasquez de Coronado”

Lesson 2B: Extensions Lesson 3B: Extensions Lesson 4B: Extensions Lesson 5B: Extensions

O  Day7 © Day8 © Day9 @O Day 10 (10]
Pausing Point 1, Day 2 Lesson 6: “Spanish Lesson 7: “John Cabot” | Lesson 8: “Henry
Settlements” Hudson”

Lesson 6B: Extensions Lesson 7B: Extensions Lesson 8B: Extensions

European Exploration of North America | Introduction 1
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Week Three

Min.

50

20

30

Day 11

Lesson 9: “Samuel de
Champlain”

Lesson 9B: Extensions

Expedition Log and/or
Interview an Explorer

©  Day 12 © Day 13 ©  Day 14 O Day15 (10]
Pausing Point 2, Day 1 Pausing Point 2, Day 2 Domain Assessment Domain Assessment/
Remediate/Reassess as
needed

Domain Assessment/
Remediate/Reassess as

needed
Expedition Log and/or Expedition Log and/or Expedition Log and/or Remediate/Reassess as
Interview an Explorer Interview an Explorer Interview an Explorer needed; Writing

©® Lessons include Student Performance Task Assessments

# Lessons require advance preparation and/or additional materials; please plan ahead

Domain Components

Along with this Anthology, you will need:

e Tell It Again! Media Disk or the Tell It Again! Flip Book* for European
Exploration of North America

e Tell It Again! Image Cards for European Exploration of North America

*The Tell It Again! Posters for European Exploration of North America are
located at the back of the Tell It Again! Flip Book.

You may wish to have one notebook/binder readily available for each
student to be used for note-taking and other writing opportunities, such
as “domain dictionaries.”

You will find the Instructional Objectives and Core Vocabulary for this
domain below. The lessons that include Writing Opportunities, Student
Choice/Domain-Related Trade Book Extensions, Instructional Masters,
and Assessments are also listed in the information below.

Why European Exploration of North America Is Important

2

This domain reviews what students have already learned about the early
European exploration of North America. Students will learn more in-
depth information about the motivations behind European exploration,
how those motivations changed over time, and how the European
explorers and settlers interacted with the Native Americans already
inhabiting the continent. Furthermore, students will learn details about
the voyages of Christopher Columbus; the conquistadors Juan Ponce
de Ledn, Hernando de Soto, and Francisco Vasquez de Coronado; and

European Exploration of North America | Introduction
© 2013 Core Knowledge Foundation



the explorers John Cabot, Henry Hudson, and Samuel de Champlain.
Students will also learn the idioms “last straw” and “touch and go.”

The content students learn in this grade will serve as the basis for more
in-depth study in the later grades of European exploration and settlement
of North America.

What Students Have Already Learned in Core Knowledge
Language Arts During Kindergarten, Grade 1, and Grade 2

The following domains, and the specific core content that was targeted

in those domains, are particularly relevant to the read-alouds students
will hear in European Exploration of North America. This background
knowledge will greatly enhance your students’ understanding of the read-
alouds they are about to enjoy:

Native Americans (Kindergarten)

¢ Recall that Native Americans were the first inhabitants of North America
e Explain that there are many tribes of Native Americans

¢ |dentify the environment in which the Sioux lived

¢ |dentify the Sioux as a nomadic tribe

e Describe the food, clothing, and shelter of the Sioux

e Explain the importance of the buffalo to the Sioux

¢ |dentify the environment in which the Wampanoag lived

e Describe how the Wampanoag tribe lived

¢ |dentify the Wampanoag as a settled tribe

e Describe the food, clothing, and shelter of the Wampanoag

e Explain that Native Americans still live in the United States today

Columbus and the Pilgrims (Kindergarten)

¢ |dentify the continents of North America, South America, Europe,
Africa, and Asia

e Explain why Europeans wanted to travel to Asia

e Describe the accomplishments of Christopher Columbus

¢ |dentify King Ferdinand and Queen Isabella of Spain

e Recall the year of Columbus’s first voyage to America: 1492

¢ Recall the names of Columbus’s three ships: Nifia, Pinta, Santa Maria

European Exploration of North America | Introduction 3
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4

Explain why Columbus called the land “India” and the inhabitants
“Indians”

Explain why Europeans eventually thought Columbus had discovered
a “New World”

Early American Civilizations (Grade 1)

Locate the continents of Asia and North America on a world map or
globe

Identify the area in which the Maya, Aztec, and Inca each lived

Explain that the Maya developed large cities or population centers in
the rainforests of Mexico and Central America many, many years ago

Explain that the Maya, Aztec, and Inca had a religion, leaders, towns,
and farming

Explain that much of what we know about the Maya and the Inca is
because of the work of archaeologists

Explain that the Aztec established a vast empire in central Mexico
many, many years ago

Recognize by name the emperor of the Aztec, Moctezuma

Explain that the Inca established a far-ranging empire in the Andes
Mountains of Peru and Chile many, many years ago

Recall that Machu Picchu is an Incan city

A New Nation (Grade 1)

Identify the early English settlements on Roanoke Island and at
Jamestown as colonies that were established before the Pilgrims
landed at Plymouth Rock

Explain that the first Africans in the English colonies came to
Jamestown as indentured servants, not slaves

Westward Expansion (Grade 2)

Describe a pioneer family’s journey westward
Describe family life on the frontier

Explain that westward expansion meant displacement of Native
Americans

Describe the effect of diminishing buffalo on the lives of Plains Native
Americans

European Exploration of North America | Introduction
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Core Vocabulary for European Exploration of North America

The following list contains all of the core vocabulary words in European
Exploration of North America in the forms in which they appear in

the text. The vocabulary words used in the Word Work activities are
boldfaced. The multiple-meaning vocabulary words that are used as
activities in the Pausing Points are marked with a + sign. The inclusion
of the words on this list does not mean that students are immediately
expected to be able to use all of these words on their own. However,
through repeated exposure throughout the lessons, they should acquire
a good understanding of most of these words and begin to use some of
them in conversation.

#1 Note: You may wish to display some of these vocabulary words

in your classroom for students to reference throughout the domain.
You may also choose to have students write these words in a “domain
dictionary” notebook, along with definitions, sentences, and/or other
writing exercises using these vocabulary words.

European Exploration of North America | Introduction 5
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Lesson 1 Lesson 4 Lesson 7
discovered demoralized circumference
enterprise disastrous commodity
exaggerated makeshift embark
fleet mutiny geometry
propose outposts merchandise
sphere party+ navigational
sponsors scouting profits
uncharted stranded Lesson 8

Lesson 2 Lesson 5 abounds
conquering blazed archipelago
conquistadors* convert cultivation
immune investigative narrowed
quantities massive unfamiliar
raided* roamed Lesson 9
recruiting stunned envisioned
trek suspicious honorary

Lesson 3 Lesson 6 landfall
colonization achievements navigator
expedition* established* pelts*+
intriguing extinguish reputation
mistreatment investment status
rebellion* mainland
translator missions

*The words or variations of the words marked with an asterisk are
included in the Skills Reader and Vocabulary Cards.

Writing Opportunities

6

In the Tell It Again! Read-Aloud Anthology for European Exploration of
North America, the content is reinforced through a series of Expedition
Logs, which students complete in Lessons 2-9 and in Pausing Point 2
as needed. Students will also begin the “Interview an Explorer” writing
activity in Lesson 9 and continue this activity in Pausing Point 2 and
during the Domain Genre Writing times during the remaining days of this
domain.

European Exploration of North America | Introduction
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Everyday writing opportunities are included in the Comprehension
Questions and/or Extensions in Lessons 1-9, as well as in both Pausing
Points.

In the Comprehension Questions, shorter writing prompts that assess
students’ literal recall of the core content and provide practice for the
short-answer writing section of the Domain Assessment are indicated
by this icon: £0. Longer writing prompts that encourage students to use
what they have learned in the text to think critically and expand beyond
the text are indicated by this icon: #9, Some of these prompts may
serve both purposes and may also be collected in a notebook or folder
to provide source information for students to reference when completing
their Exploration Logs and Interview with an Explorer piece.

For these writing sessions, it is highly recommended that students take
5-10 minutes of Discussing the Read-Aloud time to write a half to a full
page in response to one or more of the prompts, during which time you
are encouraged to circulate and provide over-the-shoulder conferencing
for a group of students each day. During these daily writing sessions,
you may also choose to reinforce what students are learning in the Skills
strand by having them practice these skills in their writing. The goal of
these extended writing sessions is to provide students with daily, “low-
stakes” writing practice, and to have them receive immediate feedback
on the content, featured skKill(s), and/or clarity and depth of their written
expression. You may also choose to publish selected pieces of students’
writing to reinforce a particular concept or skill. It is highly recommended
that students share their writing on a daily basis as time permits.

Comprehension Questions

In the Tell It Again! Read-Aloud Anthology for European Exploration

of North America, there are three types of comprehension questions:
literal questions to assess students’ recall of the core content; inferential
questions to guide students to infer information from the text and think
critically; and evaluative questions to guide students to build upon what
they have learned from the text to use their creative, analytical, and
application skills. Many of these questions are also labeled as writing
prompts and are discussed in more detail in the Writing Opportunities
section in this introduction.

The last comprehension question in each lesson prompts students to
ask, answer, and/or research any remaining questions they may have

European Exploration of North America | Introduction 7
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about the content; this question may also be expanded upon as an
“Above and Beyond” research and/or writing activity. Many of these
comprehension questions may also serve as meaningful take-home
topics to discuss with family members.

It is highly recommended that students answer all comprehension
questions in complete sentences—whether orally or in writing—using
domain vocabulary whenever possible. You may wish to have students
collect written responses in a notebook or folder.

Student Choice and Domain-Related Trade Book Extensions

In the Tell It Again! Read-Aloud Anthology for European Exploration

of North America, Student Choice and Domain-Related Trade Book
activities are suggested in both Pausing Points. A list of recommended
titles is included at the end of this introduction, or you may select another
title of your choice.

European Exploration of North America Image Cards

There are twenty-eight Image Cards in the European Exploration of

North America domain. These Image Cards include portraits of European
explorers and events in exploration history to be used in a recurring timeline
activity. Image Cards will also offer additional image support needed for
presenting the read-alouds. In the Tell It Again! Read-Aloud Anthology for
European Exploration of North America, Image Cards are referenced in
both Pausing Points and in Lessons 1-9.

European Exploration of North America Posters

8

There are two posters for the European Exploration of North America
domain. Poster 1 is a general world map included for reference
throughout the lessons. Poster 2 captures the routes of the European
explorers’ different voyages to North America. The Tell It Again! Posters
for European Exploration of North America are located at the back of the
Tell It Again! Flip Book.
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Instructional Masters and Family Take-Home Letters

Blackline Instructional Masters and Family Take-Home Letters are included
at the back of the Tell It Again! Read-Aloud Anthology for European
Exploration of North America. Instructional Masters are referenced in

the Domain Assessment, in the Pausing Points, and in Lessons 1-9. The
Family Letters are referenced in Lessons 1B and 6B.

Above and Beyond Opportunities

In the Tell It Again! Read-Aloud Anthology for European Exploration of
North America, there are numerous opportunities in the lessons and the
Pausing Points to challenge students who are ready to attempt activities
that are above grade-level. These activities are identified with this icon: ™.

These opportunities may be found in the following: Comprehension
Questions, Extensions, Pausing Point activities, research activities, and
writing exercises.

You may also wish to assign some of these and other exercises as
homework for students who are ready for a challenge outside of
the classroom. Many of the comprehension questions also serve as
meaningful take-home topics to discuss with family members.

Additionally, you may choose to coordinate with your school’s science
and/or social studies teacher(s) to further reinforce the content covered in
this language arts block.

Student Performance Task Assessments

In the Tell It Again! Read-Aloud Anthology for European Exploration of
North America, there are numerous opportunities to assess students’
learning. These assessment opportunities range from informal observation
opportunities to more formal written assessments and are indicated by this
icon: (). Extension activities, along with their Instructional Masters 2B-1,
3B-1, 4B-1, 5B-1, 6B-1, 7B-1, 8B-1, and 9B-1, provide these assessment
opportunities. There is also a cumulative Domain Assessment. Instructional
Masters DA-1, DA-2, and DA-3 are used for this purpose. The correct
answers and corresponding questions and/or statements have been
provided on the back of the Answer Keys for Part | and Part Il of the
Domain Assessment. You may wish to make a copy of the Answer Keys to
send home to family members. Use the Tens Conversion Chart located in
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the Appendix to convert a raw score on each assessment into a Tens score.
On the same page, you will also find the rubric for recording observational
Tens scores.

Recommended Resources for
European Exploration of North America

Trade Book List

It is highly recommend that students spend a minimum of twenty minutes
each night reading independently or aloud to family members, or listening
as family members read to them. You may suggest that they choose titles
from this trade book list. These titles may also be put into the classroom
book tub for various reading levels.

1. Around the World in a Hundred Years: From Henry the Navigator to
Magellan, by Jean Fritz (PaperStar, 1994) ISBN 0698116380

2. Beyond the Sea of Ice: The Voyages of Henry Hudson, by Joan
Elizabeth Goodman (Miyaka Press, 1999) ISBN 0965049388

3. Champlain, by Christopher Moore (Tundra Books, 2004) ISBN
0887766579

4. The Discovery of the Americas, by Betsy and Giulio Maestro
(HarperCollins Publishers, 1991) ISBN 0688115128

5. Early Explorations: The 1500s (Hispanic America), by Roger
E. Hernandez (Marshall Cavendish Corporation, 1992) ISBN
9780761429371

6. Exploration and Conquest: The Americas After Columbus, by Betsy
Maestro (HarperCollins Publishers, 1994) ISBN 0688154743

7. Explorers Who Got Lost, by Diane Sansevere-Dreher (Tor Books,
2005) ISBN 9780812520385

8. Exploring the Americas (Chester the Crab’s Comix with Content), by
Bentley Boyd (The Daily Press, Inc., 2007) ISBN 9780972961639

9. First Voyage to America: From the Log of the “Santa Maria”,
by Christopher Columbus (Dover Publications, 1991) ISBN
9780486268446

10. Francisco Vasquez de Coronado, by Kristin Petrie (Abdo Consulting
Group, Inc., 2004) ISBN 1591975972
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11. Henry Hudson, by Kristin Petrie (Abdo Consulting Group, Inc., 2007)
ISBN 9781596797413

12. Henry Hudson: Seeking the Northwest Passage, by Carrie Gleason
(Crabtree Publishing Company, 2005) ISBN 0778724441

13. Henry Hudson (What’s so Great About . . .?), by Carol Parenzan
Smalley (Mitchell Lane Publishers, 2007) ISBN 1584154799

14. Hudson: Henry Hudson Searches for a Passage to Asia (Exploring
the World), by Robin S. Doak (Compass Point Books, 2003) ISBN
9780756511449

15. Hudson: The Story of a River, by Robert C. Baron and Thomas Locker
(Fulcrum Publishing, 2004) ISBN 1555915124

16. John Cabot, by Kristin Petrie (Abdo Consulting Group, Inc., 2004)
ISBN 159197593X

17. The Life and Times of John Cabot, by Earle Rice, Jr. (Mitchell Lane
Publishers, Inc., 2007) ISBN 1584154519

18. Life in a California Mission, by Sally Senzell Isaacs (Reed Educational
& Professional Publishing, 2002) ISBN 9781588104141

19. The Picture History of Great Explorers, by Gillian Clements (Frances
Lincoln Children’s Books, 2004) ISBN 1845074645

20. Ponce de Leon: Exploring Florida and Puerto Rico, by Rachel Eagen
(Crabtree Publishing Company, 2006) ISBN 9780778724483

21. River of Dreams: The Story of the Hudson River, by Hudson Talbot (G.
P. Putnam’s Sons, 2009) ISBN 9780399245213

22. Samuel de Champlain, by Elizabeth MacLeod (Kids Can Press Ltd.,
2008) ISBN 9781554530502

23. Samuel de Champlain: From New France to Cape Cod, by
Adrianna Morganelli (Crabtree Publishing Company, 2006) ISBN
9780778724506

24. The Settling of St. Augustine, by Janet Riehecky (World Almanac
Library, 2003) ISBN 0836854047 (Note: This book contains partial
nudity on p. 13.)

25. Spanish Missions (A True Book), by John Perritano (Scholastic Inc.,
2010) ISBN 0531212386
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26. The Spanish Missions of California (A True Book), by Megan Gendell
(Scholastic Inc., 2010) ISBN 0531212408

27. The Spanish Missions of Florida (A True Book), by Eric Suben
(Scholastic Inc., 2010) ISBN 9780531212417

28. The Spanish Missions of New Mexico (A True Book), by Robin Lyon
(Scholastic Inc., 2010) ISBN 9780531212424

29. The Spanish Missions of Texas (A True Book), by Megan Gendell
(Scholastic Inc., 2010) ISBN 0531212432

30. St. Augustine (Places in American History), by Frances E. Ruffin
(Weekly Reader Early Learning Library, 2006) ISBN 9780836864199

31. The Usborne Book of Explorers: From Columbus to Armstrong, by
Felicity Everett and Struan Reid (Usborne Publishing Ltd, 2007) ISBN
9780794515331

32. When Cultures Meet (National Geographic Reading Expeditions), by
John Perritano (National Geographic School Publishing, 2006) ISBN
0792254554

Websites

1. “1492” Song
http://www.sisterschoice.com/1492.html

2. Christopher Columbus
http://www.brainpop.com/socialstudies/famoushistoricalfigures/
christophercolumbus/

3. Conquistadors
http://www.pbs.org/opb/conquistadors/home.htm

4. Explorer’s Timeline
http://www.mce.k12tn.net/explorers/explorers.htm

5. Henry Hudson
http:/pbskids.org/bigapplehistory/early/topict.html

6. Hernando de Soto
http://www.tnhistoryforkids.org/places/de_soto_memorial

7. History of Navigation
http:/boatsafe.com/kids/navigation.htm
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8. Interactive Map of Early Exploration of North America
http://www.eduplace.com/kids/socsci/books/applications/imaps/maps/
g5s_u2/index.html

9. John Cabot
http:/users.rcn.com/farrands/explorers.ntm#Cabot

10. Kids: Journey With Cabeza de Vaca
http://www.texasbeyondhistory.net/cabeza-cooking/kids.html

11. National Maritime Museum
http://www.rmg.co.uk/TudorExploration/NMMFLASH/index.htm

12. Samuel de Champlain
http://library.thinkquest.org/4034/champlain.html
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1492: A Year That
Changed the World

VI Lesson Objectives

Core Content Objectives

Students will:

v Explain why kings and queens in Europe were interested in exploring
the Atlantic and the area to the west of Europe

v ldentify motivating factors that led to the exploration of the Americas
in different expeditions

v Explain the significance of Christopher Columbus in the early Spanish
exploration of the Americas

v Locate on a map or globe key places explored and visited by the
Spanish (the Caribbean Sea and the West Indies)

v" Describe the encounters between early explorers and Native
Americans

Language Arts Objectives

The following language arts objectives are addressed in this lesson.
Objectives aligning with the Common Core State Standards are noted
with the corresponding standard in parentheses. Refer to the Alignment
Chart for additional standards addressed in all lessons in this domain.

Students will:

v Determine the main ideas of “1492: A Year That Changed the World”;
recount the key details and explain how they support the main
ideas of the exploration of the Spice Islands, and the habitation and
exploration of the Americas by the Native Americans, Vikings, and
other Europeans (RI1.3.2)

v As a class, create a timeline sequencing the habitation and
exploration of the Americas by the Native Americans, Vikings, and
other Europeans in “1492: A Year That Changed the World” (RI.3.3)
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Sequence four images illustrating the habitation and exploration of
the Americas by the Native Americans, Vikings, and other Europeans
from “1492: A Year That Changed the World” (RI.3.3)

Describe the relationship among the Native Americans, Vikings, and
other Europeans as related to the habitation and exploration of the
Americas in “1492: A Year That Changed the World,” using language
that pertains to time, sequence, and cause/effect (RI.3.3)

Distinguish events that happened long ago from more recent events
as related to the habitation and exploration of the Americas by the
Native Americans, Vikings, and other Europeans (RI.3.3)

Describe an image of Viking explorers and how the image contributes
to what is conveyed by the words in “1492: A Year That Changed the
World” (RI.3.7)

Interpret information from multiple maps and a timeline related to
world exploration and the habitation and exploration of the Americas,
such as the specific routes of Christopher Columbus’s voyages (RI.3.7)

Categorize facts about the habitation and exploration of the Americas
as related to the Native Americans, Vikings, and other Europeans
(W.3.8)

Make predictions prior to “1492: A Year That Changed the World”
about what happened in 1492 that changed the world based on the
title, images, and text heard thus far, and then compare the actual
outcomes to predictions (SL..3.1a)

Determine some of the main ideas and supporting details of “1492:
A Year That Changed the World” as presented in the song “1492”
(SL.3.2)

Provide and use synonyms of the word propose (_.3.5b)

Acquire and use accurately grade-appropriate conversational, general
academic, and domain specific words and phrases, including those
that signal spatial and temporal relationships, such as before, after,
first, next, and then (L.3.6)

Listen to and understand a variety of texts, including poems and
songs
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Core Vocabulary

Note: You may wish to display some of these vocabulary words in
your classroom for students to reference throughout the domain. You
may also choose to have students write some of these words in a
“domain dictionary” notebook, along with definitions, sentences, and/
or other writing exercises using these vocabulary words.

discovered, v. Learned or found out something unexpected; found or saw
something for the first time
Example: After living in her new neighborhood for a few days, Ginger
discovered a shortcut to the neighborhood park behind her house.
Variation(s): discover, discovers, discovering

enterprise, n. A plan or project that is often risky or difficult to carry out
Example: When the Pony Express riders set out to deliver mail 2,000
miles across the United States, it was a very dangerous enterprise.
Variation(s): enterprises

exaggerated, v. Made something seem larger or more important; overstated
Example: Tom had a hard time convincing people he broke the school’s
long-jump record, because he had exaggerated his accomplishments
in the past.
Variation(s): exaggerate, exaggerates, exaggerating

fleet, n. A group of ships, planes, trucks, or other vehicles that are
controlled by a single person, company, or government
Example: Each morning the fleet of postal trucks sets out to deliver the
mail.
Variation(s): fleets

propose, v. To offer or suggest
Example: The mayor said he would propose a new stoplight for the
busiest intersection in town.
Variation(s): proposes, proposed, proposing

sphere, n. An object shaped like a ball
Example: Because a basketball is shaped like a sphere, it bounces
predictably, rolls smoothly, and fits nicely through the round basketball
hoop.
Variation(s): spheres

sponsors, n. People who pay for the cost of an activity or event
Example: Large companies are often sponsors of college football bowl
games.
Variation(s): sponsor

uncharted, adj. Unexplored or unknown
Example: Although astronauts have visited the moon, most of space is
still uncharted territory.
Variation(s): none
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Introducing the Read-Aloud

Presenting the Read-Aloud

Discussing the Read-Aloud

%

Extensions

Take-Home Material

Domain Introduction

What Do We Know?

Making Predictions About the
Read-Aloud

Purpose for Listening

1492: A Year That Changed
the World

Comprehension Questions

Word Work: Propose

Poster 1 (World Map);
world map or globe (optional)

Poster 1;
Image Cards 1-3;
world map or globe

Poster 1;
Poster 2 (Routes of
Exploration);
Image Cards 4-7;
world map or globe (optional)

Posters 1 and 2;
world map or globe (optional)

Complete Remainder of the Lesson Later in the Day

Exploration Timeline

Song: “1492”

Family Letter

Poster 1;
Image Cards 1-3 and 8;
chart paper;

world map or globe (optional);

[This exercise requires
advance preparation.]

Poster 1;
Image Card 3;
Internet access;

world map or globe (optional);

[This activity requires
advance preparation.]

Instructional Masters 1B-1
and 1B-2

10

20

15

20
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1492: A Year That
Changed the World

Introducing the Read-Aloud 10 minutes

Domain Introduction

Ask students, “On what continent do we live?” Using a world map or a
globe (or Poster 1), ask a student to locate North America. Ask students,
“Who can locate the continent of Europe?” Have a volunteer point to the
European continent. Ask a different student volunteer if s/he can locate
Spain on Poster 1, or on a world map or globe. Tell students that over
the next few weeks, they will be learning about European explorers who
traveled to different parts of the Americas, and that first they will hear
about explorers who sailed for Spain. On Poster 1, or on a world map or
globe, point to the areas known as the Americas: North America, Central
America, South America, and the islands in the West Indies (the group of
islands that separate the Gulf of Mexico and the Caribbean Sea from the
Atlantic Ocean).

Ask students, “What is a voyage? Who can name a person (or people)
who have taken a voyage across the Atlantic Ocean?” (Answers may
include Christopher Columbus, the Pilgrims, European immigrants, etc.)

Tell students that they will learn about the many reasons Spaniards and
other Europeans explored areas with which they were not familiar. Tell
students that people from Spain are often referred to as Spaniards. Have
students repeat the word Spaniard after you. Tell them that they will hear
this word throughout the domain.

Tell students that the read-alouds they are going to hear are nonfiction.
Ask students, “Who can tell me what nonfiction is?” If students have
trouble remembering, remind them that nonfiction writing deals with
facts about real people and real events. Explain to students that even
though most of the information they are going to hear really happened,
we cannot know with certainty that all of the historical accounts that have
been passed down are completely accurate. Explain that some events,
such as the search for the fountain of youth and the cities of gold, are
described using language such as “according to legend” and “as some
historians believe.” Tell students that historians are still learning more
about history as new discoveries continue to be made.
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What Do We Know?

Note: Students who have participated in the Core Knowledge
Language Arts program are familiar with the explorations and
accomplishments of Christopher Columbus and the foundations

of the United States through the Kindergarten Columbus and the
Pilgrims domain, and the Grade 1 A New Nation domain. Students
also learned about the Maya, the Aztec, and the Inca civilizations
in the Grade 1 Early American Civilizations domain, including
information about some conquistadors that interacted with these
native populations. These domains, along with the Grade 2 Westward
Expansion domain, also exposed students to the fact that Native
American populations have been mistreated by Europeans and
Americans who claimed land the native people had already settled.

Show students Image Card 1 (Christopher Columbus). Ask students to
share any information they know about Christopher Columbus. Next,
show students Image Card 2 (Maya, Aztec, Inca), and ask them to

share what they remember about these early American civilizations.
Using Poster 1, or a world map or globe, point to the areas each of
these civilizations occupied. (Mayan cities in the areas of present-day
Guatemala, Honduras, and southern Mexico; the Aztec in central and
southern Mexico; and the Inca in the Andes Mountains of South America,
with their capital located in present-day Peru) Explain to students that
these vast empires existed for several hundreds of years, long before
the Americas and areas of what we now call the United States were ever
inhabited by Europeans.

Show students Image Card 3 (Native American Groups Across North
America). Ask students to share any information they know about Native
Americans (such as the Sioux, Wampanoag [wahm-puh-noH-ag], Iroquois,
Cherokee, Mississippian, Pueblo, etc., covered in the Native Americans
Kindergarten domain, the Westward Expansion Grade 2 domain, and
the Native Americans: Regions and Cultures Grade 3 domain), including
where Native American groups lived in the different parts of North
America. Explain to students that this specific image does not represent
a specific point in time, nor does it include all of the tribes that lived in
these areas. However, these tribes at one point or another did live in
these various regions of North America. Remind students that these
Native American tribes, in addition to the people of the Maya, Aztec, and
Inca civilizations, lived in the Americas long before Europeans set foot

in the area. Tell students that over the next few weeks, they will also be
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learning how the Europeans interacted with the Native Americans when
they first explored the Americas.

Making Predictions About the Read-Aloud

Read students the title of today’s read-aloud: “1492: A Year That
Changed the World.” Ask students to predict what happened in the year
1492 to change the world.

Purpose for Listening

Tell students to listen carefully for the main ideas, or important points, of
the read-aloud, and to hear whether their predictions are correct.
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Presenting the Read-Aloud

2 0 minutes

[On Poster 1, or on a world

map or globe, have a volunteer
point to the areas known as

the Americas: North America,
Central America, South America,
and the islands in the West
Indies.]

[Show Image Cards 4 (Gold) and
5 (Spices).]

[On Poster 1, point to the areas
that make up the East Indies
and the individual countries
mentioned in the following
sentences.]

[Point to each spice mentioned
on Image Card 5.]

[Using Poster 1, show how the
spices were carried over land
from the East Indies through the
Middle East to Europe.] Why do
you think it was so important
for Europeans to have spices?
(Spices were used for not only
flavoring food, but also for
medicine, special diets, and
cleansing.)

1492: A Year That Changed the World

4 Show image 1A-1: Christopher Columbus

Do any of you know what important event in world history took
place in the year 14927

It is said that in this year the explorer Christopher Columbus
discovered several islands off the coasts of North and South
America in what is now known as the Caribbean Sea. Here’s a little
rhyme that you can use to help you remember when Columbus set
off on his important voyage:

In fourteen hundred ninety-two,
Columbus sailed the ocean blue.

Columbus and other Europeans had known nothing about these
islands prior to his voyage. Sometimes people say that Columbus
“discovered” the Americas. ' But did he truly discover something
new? Columbus was actually looking for a different part of the world.
Does anyone know what lands Columbus was trying to reach?

Christopher Columbus was trying to sail to a part of Asia known
at that time as “the Indies.” When Christopher Columbus and other
Europeans at that time talked about “the Indies,” they were thinking
about a part of the continent of Asia known today as India, as well
as many surrounding islands. He wanted to sail to the area known as
“the Indies” because he had heard and read that they were wealthy
lands, full of gold and spices.2 What Columbus actually ended up
finding is an area now referred to as the Caribbean islands, or the
West Indies, even though Columbus was sure he had reached parts
of Asia we now call the East Indies. ® The East Indies are the parts of
Asia that lay south of China and north of Australia. They include the
present-day nations of India, Indonesia, Vietnam, and the Philippines,
as well as some other parts of Asia. Spices like pepper, cinnamon,
and cloves were grown in the East Indies. * Then they were carried
to other parts of the world by spice traders. The spice traders
transported spices to Europe by going through the Middle East. °
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6

[Point to the pack animals, the
packs, and the robbers in the
image.]

7 Uncharted land and water
are areas that have not been
charted, or mapped out yet.

8

[Show these areas on a word
map or globe, or on Poster 1.]

9 Based on the context of the
sentence, who can tell me what
bold means?

+ Show image 1A-2: Pack animals along Spice Road

It was a long and dangerous journey. The traders had to load
the spices onto pack animals, like donkeys or camels, and then
lead these animals across deserts and mountains, along dangerous
roads where the traders might be robbed or killed. %1t took a lot of
time and money to transport spices to Europe—and that meant that
spices were very expensive.

In the 1400s, Europeans were looking for a better way to get
to the spice-producing lands known as the “Spice Islands” in the
area they called “the Indies.” They figured if they could find a way
to sail there, they could fill their ships with spices, sail home, sell
the spices, and get rich. The possibility of getting rich, as well as
becoming famous for finding new routes and discoveries, inspired a
lot of people to take risks and explore uncharted land and water. !

4+ Show image 1A-3: Young Columbus proposing route

Christopher Columbus was only one of many men thinking
about “the Indies” and the money that could be made if one could
find a way to sail there. Columbus was born in the city of Genoa,
[taly. In Italy, he was known as Cristoforo Colombo. As a young
man, he had worked as a sailor and a mapmaker. He had sailed
all around the Mediterranean Sea, along the northwestern coast
of Africa, and as far north as England. 8 Columbus had also read
the reports of Marco Polo, an Italian merchant who had traveled to
China almost two hundred years earlier.

Columbus knew that the earth was a sphere, or shaped like a ball.
Most educated men of his day knew this. However, there were lots
of disagreements about how big the earth was. Most people thought
the earth was pretty big, but a few skeptics thought it was not all that
big. Columbus was one of the skeptics. He thought the earth was a
lot smaller than most people thought, and that led him to proposehis
“Enterprise of the Indies.” Everyone knew that “the Indies” were “on
the other side of the world.” But, Columbus thought the earth was
small, so the “other side” might not be far away. It might even be
possible to get there by sailing around the world to the west. That was
Christopher Columbus’s bold idea that he proposed. 9
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10 [Point to Spain in the image.

Then, point to the East Indies.] Is
Spain as close to the East Indies
as Columbus thought? [Show
students Image Card 6 (Aerial
View of Globe).] See how far
Europe actually is from the East
Indies? The orange countries on
the map show what Europeans
in Columbus’s time thought the
world looked like. [Point back to

+ Show image 1A-4: Toscanelli’s map showing North America

Unfortunately, there were two big problems with Columbus’s
idea.

The first problem was that Columbus was wrong about the size
of the earth. The earth is actually much larger than he thought—and
that meant that the East Indies are much farther away from Europe
than he realized. '

The second problem was that there is something besides ocean
between Europe and Asia. There is a large block of land—the

the Flip Book image.] This shows
how close they thought Europe
was to the East Indies.

Americas.

11 [Using your finger, trace going
west to reach the East Indies,
bumping into the Americas.]
Columbus and other Europeans at
the time didn't realize this large
landmass existed to the west of
Europe.

+# Show image 1A-5: Columbus sailing out on three ships

Columbus convinced the king and queen of Spain, Ferdinand
and Isabella, to be his sponsors, funding his voyage of sailing
west to find the East Indies. Columbus set sail in August of 1492
with three ships. Does anyone remember the names of the ships in
his fleet? That’s right—the Nifa [veen-ya), the Pinta, and the Santa

12 Based on the context of the Maria. 12

sentence, and by looking at the
image, who can tell me what

a fleet of ships is? (a group of
ships)

Columbus sailed west for five weeks. After a while, the sailors
started to get worried and scared about how far they had sailed.
Nobody had ever sailed so far west from Europe. Then, one day a
sailor sighted land. Columbus became excited. He thought he had

reached Asia and the East Indies. In fact, he had landed on one of

13

13 [Point to the islands of the the islands in the Bahamas, off the coast of North America.

Bahamas and Columbus’s
route on Poster 2 (Routes of
Exploration) and Image Card 6.]
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+# Show image 1A-6: Columbus claiming lands for Spain

Columbus and his men explored the island. They staked a flag

14 To stake a flag involves digging and claimed the island for the king and queen of Spain. '* They
the rzjoleintohthe ghroundsg it made contact with the Native Americans who lived there, the
stands upright. [Show students . .
the Anthology or Flip Book cover Taino [rav-noh]. Columbus called these people Indians, because
as you read the next sentences.] he thought he had sailed to an island in or near the East Indies.

The native people Columbus met were peaceful and friendly. They
traded with the Europeans. Columbus and his men gave the native
people beads and bells. These items were considered cheap to
Europeans, but the natives had long valued trade goods from
distant places. In return, the native people gave the Spaniards

food, fresh water, and colorful parrots. They each gave the other
something that was plentiful on their continent but rare on the other.

A few of the natives had golden earrings or nose rings.
Columbus and his men tried to find out where the gold came
from. The Taino and the Spaniards made signs and gestures to
communicate, because they did not speak the same language. The
Taino pointed to other islands. Long before Columbus arrived in the
West Indies, trade occurred regularly between the people of the
different islands. Their gestures were hard to understand, but the
Spaniards thought the native people were saying that there were
places, not so far away, where gold could be found.

Columbus sailed off, looking for islands of gold and spices.
He visited several islands in the Caribbean Sea. On December
6, 1492, he began exploring a big island he decided to name La
Isla Hispaniola, or the Island of Spain, for the land from where he

15 [Point out the route to had sailed. '° Two weeks later, on Christmas Day, the Santa Maria
Hispaniola on Poster 2.] got stuck on a rock off the coast of Hispaniola. Columbus could
The island of Hispaniola is ) .
now known as two separate not get the ship afloat, so he told his men to use the wood and
countries: Haiti and the supplies from the ship to build a fort on Hispaniola. Thirty-nine

Dominican Republic. [Point to
these countries on a world map

or globe.] Columbus to sail back to Spain to report his findings to the king
and queen.

men volunteered to stay behind at the fort when the time came for
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4+ Show image 1A-7: Columbus’s return to Spain

On his return voyage to Spain, Columbus took some of the native
people on board as prisoners to show proof to the king and queen
16 [Show students Image Card 7 that he had really reached “the Indies.” 6 0On the way back across

(Taino Enslaved)] the Atlantic, Columbus wrote a report for the king and queen. He
described having discovered and claimed several islands in honor of
Spain. Once he arrived in Spain, Columbus presented Ferdinand and
Isabella with the natives and shared many facts about the islands he

17 What does it mean to had discovered. But Columbus also exaggerated. 7
exaggerate something? Why
do you think he did this? Listen He called the island of Hispaniola “a miracle,” describing it like
carefully to find out. heaven on earth. He said it had good harbors, rich soil, lots of

18 What about this sounds spices, and rivers full of gold. '8 Columbus boasted that the other
exaggerated? [Point to the gold islands he had visited were full of spices, but, really, he and his

in the image.
inthe image. crew were unfamiliar with the exotic plants and trees that produced

spices. Columbus more boldly exaggerated when it came to gold.
He told the king and queen that Hispaniola was absolutely full of
gold. He said there was gold in the rivers, gold in the fields, gold

in vast mines—gold just waiting to be claimed. Columbus did not
want to tell the king and queen only about the few natives wearing
golden earrings and the few flakes in the rivers of Hispaniola that he
believed were gold.

Columbus reported all this in hopes of convincing the king and
queen to sponsor another voyage to what he thought were the
islands just off the coast of China. As you have heard, Columbus
had read books by Marco Polo and other merchants that described
China and the area known as “the Indies” as wealthy areas with
flourishing trade. Columbus combined what he had read with
what he had seen in the place he believed to be the East Indies
and concluded that there had to be more riches waiting to be
discovered. King Ferdinand and Queen Isabella were so pleased by
his findings that they decided to fund another voyage.
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Discussin_g the Read-Aloud 20 minutes

Comprehension Questions 15 minutes

If students have difficulty responding to questions, reread pertinent
passages of the read-aloud and/or refer to specific images. If students
give one-word answers and/or fail to use read-aloud or domain
vocabulary in their responses, acknowledge correct responses by
expanding the students’ responses using richer and more complex
language. Ask students to answer in complete sentences by having
them restate the question in their responses. It is highly recommended
that students answer at least one question in writing and that
some students share their writing as time allows. You may wish to
have students collect their written responses in a notebook or folder to
reference throughout the domain as source material for longer writing
pieces and as preparation for the Domain Assessment.

1. Evaluative Were your predictions correct about how the year 1492
changed the world? Why or why not? (Answers may vary.)

2. Inferential What are the areas known today as the Americas? (North
America, Central America, South America, and the islands in the West
Indies) [Have a student volunteer point to these areas on a map, or
on Poster 1.] What was the year that Columbus sailed to the islands
in the West Indies? (1492) What was the area Columbus was trying
to reach on his voyage? (the East Indies in Asia) [Have a student
volunteer point to the parts of Asia that lay south of China and north
of Australia on a map, or on Poster 1.] Did Columbus realize that he
had arrived at the islands of the West Indies? (No, he was convinced
he had reached the East Indies in Asia.) [Have a student volunteer
point to the islands on Poster 2 where Columbus actually landed.]

3. &9 Evaluative Why was it important for Columbus to find a new route
to the East Indies? (Spice traders in Europe transported spices by
going through the Middle East on a long, dangerous journey. It took
a lot of time to transport the spices through the Middle East, and
that made buying spices expensive. Columbus wanted to find a new
route to make trading spices and other Asian goods cheaper.) Why do
you think it was so important to Europeans to have gold and spices?
(Answers may vary.)
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. Inferential What was Columbus’s bold idea that he proposed?
(Columbus knew that the earth was a sphere, or shaped like a ball, but
he didn’t think it was as big as most people thought. If the earth were
smaller, he could reach the other side of the world in a reasonable
amount of time by sailing west rather than east from Europe.)

. Evaluative Was his proposed idea perfect? (no) Why not? (Columbus
was wrong about the size the earth, so the East Indies were farther
away than he thought. He also didn’t realize that there was a large
amount of land in the ocean blocking his westward path from Europe
to the East Indies.)

. Evaluative Who were Columbus’s sponsors on his “Enterprise to the
Indies”? (King Ferdinand and Queen Isabella of Spain) Why do you
think they agreed to be his sponsors? (Answers may vary.)

#9 Inferential Describe Columbus’s uncharted voyage and his
landing. (Columbus sailed in uncharted and unfamiliar waters for five
weeks with a fleet of three ships. His sailors grew nervous. One sailor
spotted land. Columbus thought he had reached the East Indies in
Asia, when he had really reached the West Indies. Columbus and his
crew explored the island and staked a flag in honor of Spain.)

. Inferential How did Columbus first interact with the natives he met
on the island? (He called the people he made contact with “Indians.”
The natives were friendly, and the Europeans traded with the Native
Americans.) How did the Europeans and the natives communicate
with each other? (with gestures because they did not speak the same
language) What did Columbus think the natives were telling him?
(Columbus thought that the natives were telling him that there was
gold located on other islands.)

. %9 Inferential What did Columbus do to prepare for his return to
Spain? (He took some of the natives as prisoners in order to prove that
he had reached the East Indies. [Emphasize that Columbus thought he
had reached an undiscovered part of the East Indies, when in fact he
had actually landed in the West Indies.] He wrote a report describing
what he had found, including gold and spices, and described the
islands he claimed in honor of Spain.) Did his findings satisfy the king
and queen? (Yes, they decided to sponsor another voyage.)
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10. £ Fvaluative How would you summarize the main ideas, or

important points, of today’s read-aloud? (In the 1400s, many
Europeans were looking for better ways to get to the Spice Islands

in Asia for spices and ways to make money and/or become famous.
Christopher Columbus proposed a faster route and convinced Spain
to be his sponsor. Because the earth was larger than he thought, and
the unknown Americas were in his path, Columbus arrived among the
islands of the Caribbean, which became known as the West Indies,
instead of finding the Spice Islands, or East Indies. Columbus was
not the first to land on or inhabit the West Indies, and he encountered
several groups of Native Americans, including the Taino, whom he
called “Indians” because he thought he was near India. At first the
Europeans and Native Americans seemed to get along and even
traded goods. However, in their quest for gold, the Europeans began
to mistreat the Native Americans, taking some of them prisoner and
also exaggerating in their reports to Spain about the amount of gold
in the “New World.” King Ferdinand and Queen Isabella were pleased
with the reports and agreed to fund another voyage.)

| am going to ask a question. | will give you a minute to think about the
question, and then | will ask you to turn to your neighbor and discuss the
question. Finally, | will call on several of you to share what you discussed
with your partner.

1. #0 Evaluative Think Pair Share: Columbus described the islands

he saw as full of gold. Why do you think Columbus exaggerated his
findings to the king and queen of Spain? (Answers may vary, but may
include the following: he wanted to have them as future sponsors for
another voyage; he wanted fame for his travels; he wanted to return
to the area where he had landed and continue looking for gold and
spices.)

12. After hearing today’s read-aloud and comprehension questions and

,/)1

answers, do you have any remaining questions?

You may wish to allow time for individual, group, or class research of
the text and/or other resources to answer any remaining questions.
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