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Preface to the Supplemental Guide

Seasons and Weather

The Supplemental Guide is designed as a companion to the Core
Knowledge Language Arts Tell It Again! Read-Aloud Anthologies. There
is one Supplemental Guide per domain. This preface to the Supplemental
Guide provides information about the guide’s purpose and target
audience, describes how it can be used flexibly in various classroom
settings, and summarizes the features of the guide that distinguish it from
the Tell It Again! Read-Aloud Anthologies.

Intended Users and Uses

This guide is intended to be used by general education teachers,
reading specialists, English as a Second Language (ESL) teachers,
special education teachers, and teachers seeking an additional resource
for classroom activities. The use of this guide is intended to be both
flexible and versatile. Its use is to be determined by teachers in order

to fit the unique circumstances and specific needs of their classrooms
and individual students. Teachers whose students would benefit from
enhanced oral language practice may opt to use the Supplemental
Guide as their primary guide for Listening & Learning. Teachers may
also choose to begin a domain by using the Supplemental Guide as
their primary guide before transitioning to the Tell It Again! Read-Aloud
Anthology, or may choose individual activities from the Supplemental
Guide to augment the content covered in the Tell It Again! Read-Aloud
Anthology. Such teachers might use the Vocabulary Instructional
Activities and some of the modified read-alouds during small-group
instruction time. Reading specialists and ESL teachers may find that the
tiered Vocabulary Charts are a useful starting point in addressing their
students’ vocabulary learning needs.

The Supplemental Guide is designed to allow flexibility with regard to
lesson pacing, and encourages education professionals to pause and
review when necessary. A number of hands-on activities and graphic
organizers are included in the lessons to assist students with learning the
content presented.
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Supplemental Guide Contents

vi

The Supplemental Guide contains modified read-alouds, tiered
Vocabulary Charts, Multiple Meaning Word Activities, Syntactic
Awareness Activities, and Vocabulary Instructional Activities. For each
modified read-aloud, a variety of Multiple Meaning Word Activities,
Syntactic Awareness Activities, and Vocabulary Instructional Activities are
available for classroom use, affording students additional opportunities
to use domain vocabulary. The activities integrated into the lessons of
the Supplemental Guide create a purposeful and systematic setting for
English language learning. The read-aloud of each story or nonfiction
text builds upon previously taught vocabulary and ideas, and introduces
language and knowledge needed for the subsequent, more complex
text. The Supplemental Guide’s focus on oral language in the earlier
grades addresses the language learning needs of students with

limited English language skills, who may not be exposed to the kind of
academic language found in written texts outside of a school setting.

Modified Read-Alouds

The modified read-alouds in the Supplemental Guide, like the read-
alouds in the corresponding Tell It Again! Read-Aloud Anthology, are
content-rich and designed to build students’ listening comprehension,
which is a crucial foundation for their reading comprehension abilities.
You may notice that not all of the read-alouds in the Tell It Again! Read-
Aloud Anthology appear in the corresponding Supplemental Guide.
Some of the read-alouds were omitted to provide ample time for teachers
to review read-aloud content and language, and to engage students in
extended dialogue about the text. Nonetheless, students who listen to
the Supplemental Guide read-alouds will learn the same core content as
students who listen to read-alouds from the corresponding Tell It Again!
Read-Aloud Anthology.

In the modified read-alouds, the teacher presents core content in a

clear and scaffolded manner. Lessons are designed to be dialogic

and interactive in nature. This allows students to use acquired content
knowledge and vocabulary to communicate ideas and concepts with
their peers and teachers in an accommodating and safe environment.
Maximizing time for student conversation by structuring supportive
situations—where students can engage in meaningful, collaborative
discussions with their teacher and peers—is an important catalyst to oral
language development.

Seasons and Weather: Supplemental Guide | Preface
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Tips and Tricks for Managing the Flip Book During the Read-Alouds

Please note that many modified read-alouds ask that you show Flip Book
images in a non-sequential order that differs from the order in which the
images are arranged in the Flip Book. Furthermore, some modified read-
alouds make use of Flip Book images from two or more separate lessons.

It is highly recommended that you preview each modified read-
aloud, with the Flip Book in hand, before teaching a lesson. It is
critical that you be familiar with the order of the Flip Book images for a
given read-aloud, so that you are able to confidently present the read-
aloud text and the appropriate image without searching through pages in
the Flip Book.

We recommend that you consider using one or more of the following tips
in preparing the Flip Book prior to the read-aloud to ensure a smooth
transition in moving from one image to the next:

e Number the Flip Book thumbnails in each read-aloud lesson of the
Supplemental Guide. Place corresponding, numbered sticky notes in
the order Flip Book images will be shown, projecting from the side of
the Flip Book so that each number will be clearly seen. (For example,
if the number “3” is written next to an image thumbnail in the read-
aloud, write the number “3” on a sticky note, and then place this on
the appropriate image so the sticky note projects from the side of the
Flip Book.)

e Alternatively, write the Flip Book image numbers as they appear in the
read-aloud lesson of the Supplemental Guide (e.g., 4A-3) on sticky
notes that project out from the side of the Flip Book so that image
numbers are clearly visible.

¢ |f you need to show images from two separate, nonconsecutive
lessons, use different colored sticky notes for the different lessons.
Be aware that images are printed on both sides of pages in the Flip
Book. In some instances, you may need to be prepared to physically
turn the Flip Book over to locate the next image and continue the
read-aloud.
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Vocabulary Charts

Vocabulary Chart for [Title of Lesson]

Core Vocabulary words are in bold.

Multiple Meaning Word Activity word is underlined.
Vocabulary Instructional Activity words have an asterisk (*).
Suggested words to pre-teach are in jtalics.

Type of Words Tier 3 Tier 2 Tier 1
Domain-Specific Words General Academic Words | Everyday-Speech Words

Understanding
Multiple Meaning
Phrases

Cognates

Vocabulary Charts at the beginning of each lesson categorize words into
three tiers, which are generally categorized as follows:

e Tier 1 words are words that are likely to appear in the basic repertoire
of native English-speaking students—words such as baby, climb, and
jacket.

e Tier 2 words are highly functional and frequently used general
academic words that appear across various texts and content areas—
words such as analysis, create, and predict.

e Tier 3 words are content-specific and difficult words that are crucial
for comprehending the facts and ideas related to a particular
subject—words such as photosynthesis, alliteration, and democracy.

English Language Learners and students with limited oral language skills
may not necessarily know the meanings of all Tier 1 words, and they may
find Tier 2 and Tier 3 words confusing and difficult to learn. Thus, explicit
explanation of, exposure to, and practice using Tier 1, 2, and 3 words are
essential to successful mastery of content for these students (National
Governors Association Center for Best Practices, Council of Chief State
School Officers 2010, 32-35).

In addition, the Vocabulary Chart indicates whether the chosen words
are vital to understanding the lesson (labeled Understanding); have
multiple meanings or senses (labeled Multiple Meaning); are clusters of
words that often appear together (labeled Phrases); or have a Spanish
word that sounds similar and has a similar meaning (labeled Cognates).
Words in the Vocabulary Chart were selected because they appear

Seasons and Weather: Supplemental Guide | Preface
© 2013 Core Knowledge Foundation



frequently in the text of the read-aloud or because they are words and
phrases that span multiple grade levels and content areas. Teachers
should be aware of and model their use as much as possible before,
during, and after each individual lesson, in addition to using these words
to connect lessons. The Vocabulary Chart is also a good starting point
and reference for keeping track of students’ oral language development
and retention of domain-related and academic vocabulary. These lists
are not meant to be exhaustive, and teachers are encouraged to include
additional words they feel would best serve their students.

Multiple Meaning Word Activities

Multiple Meaning Word Activities help students determine and clarify
the different meanings of individual words. This type of activity supports
a deeper knowledge of content-related words and a realization that
many content words have multiple meanings associated with them.
Students with strong oral language skills may be able to navigate
through the different meanings of some words without much effort.
However, students with limited English language proficiency and
minimal vocabulary knowledge may be less likely to disambiguate the
meanings of words. This is why it is important that teachers have a way
to call students’ attention to words in the lesson that have ambiguous
meanings, and that students have a chance to explore the nuances of
words in contexts within and outside of the lessons.

Syntactic Awareness Activities

Syntactic Awareness Activities call students’ attention to sentence
structure. During the early elementary grades, students are not expected
to read or write lengthy sentences, but might be able to produce complex
sentences in spoken language when given adequate prompting and
support. Syntactic Awareness Activities support students’ awareness

of the structure of written language, relationships between words,

and grammar. Developing students’ oral language through syntactic
awareness provides a solid foundation for written language development
in the later elementary grades and beyond.

Vocabulary Instructional Activities

Vocabulary Instructional Activities are included to build students’ general
academic, or Tier 2, vocabulary. These words are salient because they
appear across content areas and in a variety of written texts. Vocabulary
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Instructional Activities support students’ learning of Tier 2 words, and
deepen their knowledge of academic words and the connections of
these words to other words and concepts. The vocabulary knowledge
students possess is intricately connected to reading comprehension,
as well as the ability to access background knowledge, express ideas,
communicate effectively, and learn about new concepts.

English Language Learners and Students with Disabilities

X

The Supplemental Guide assists education professionals who serve
students with limited English language skills or students with limited
home-literacy experience, which may include English Language Learners
(ELLs) and students with special needs. Although the use of this guide

is not limited to teachers of ELLs and/or students with special needs,

the following provides a brief explanation of these learners and the
challenges they may face in the classroom. Further, it outlines teaching
strategies that address those challenges.

English Language Learners

The Supplemental Guide is designed to facilitate the academic oral
language development necessary for English Language Learners (ELLSs)
to fully participate in the read-alouds and activities in the Tell It Again!
Read-Aloud Anthology, and to strengthen ELLs’ understanding of the
core content presented in the Anthologies.

When teaching ELLs, it is important to keep in mind that they are a
heterogeneous group from a variety of social backgrounds and at
different stages in their language development. There may be some
ELLs who do not speak any English and have little experience in a
formal education setting. There may be some ELLs who seem fluent

in conversational English but do not have the academic language
proficiency to participate in classroom discussions about academic
content. The following is a chart showing the basic stages of second
language acquisition; proper expectations for student behavior and
performance; and accommodations and support strategies for each
stage. Please note that ELLs may have extensive language skills in their
first language, and that they advance to the next stage at various rates
depending on their acculturation, motivation, and prior experiences in an
educational setting.

Seasons and Weather: Supplemental Guide | Preface
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Language
Acquisition Stage

Preproduction
(“The Silent Period”)

Early Production

Comprehension
and Production

Produces little or no English
May refuse to say or do
anything

Responds in nonverbal ways
Has a minimal receptive
vocabulary in English

Responds with one- or two-
word phrases

Understands basic phrases
and words

Uses abundant fillers, e.g.,

“er” and “um,” when speaking

Accommodations and
Support Strategies

Includes frequent, long pauses

when speaking

Has basic level of English
vocabulary (common words
and phrases)

Use predictable phrases for set routines

Use manipulatives, visuals, realia, props

Use Total Physical Response (TPR) to indicate
comprehension (point, nod, gestures)

Use lessons that build receptive vocabulary

Pair with another ELL who is slightly more
advanced in oral language skills for activities and
discussions focused on the English language
Pair with same-language peers for activities and
discussions focused on content

Use simple questions that require simple
nonverbal responses (e.g., “Show me...,” “Circle
the...”)

Use a slow rate of speech, and emphasize key
words

Model oral language, but do not force student to
produce oral language

Use repetition, gestures, and visual aids to

facilitate comprehension and students’ responses

Use small-group activities

Use charades and linguistic guessing games

Use role-playing activities

Use lessons that expand receptive and expressive

vocabulary

Use increasingly more difficult question types as

students’ receptive and expressive language skills

improve:

e Yes/no questions

e Either/or questions

e Questions that require short answers

e Open-ended questions to encourage expressive
responses

Pair with another ELL who is slightly more

advanced in oral language skills for activities and

discussions focused on the English language

Pair with same-language peers for activities and

discussions focused on content

¢ Allow for longer processing time
e Continue to allow participation to be voluntary
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Speech Emergence .
(Low Intermediate)

Intermediate Fluency
(High Intermediate)

Advanced Fluency .

Speaks in short phrases and
simple sentences

Makes multiple grammatical
errors

Begins to use context to infer
the meanings of unknown
words heard or read

Can produce some narratives
and understand some details
of a story

Uses many fillers, e.g., “um
and “like,” when speaking
Repeats individual phrases
multiple times

Has a much larger receptive
than expressive vocabulary in
English

Engages in conversations
Produces connected narrative
Makes few grammatical errors
Uses some fillers when
speaking

Shows good comprehension
Has and uses expanded
vocabulary in English

Uses English that nearly
approximates the language of
native speakers
Understands most
conversations and can
maintain a two-way
conversation

Uses more complex
grammatical structures, such
as conditionals and complex
sentences

Has and uses an enriched
vocabulary in English

Model correct language forms

Use more complex stories and books

Start to focus on Tier 2 vocabulary

Pair with high-level English speakers for activities

and discussions focused on the English language

Provide some extra time to respond

Use increasingly difficult question types as

students’ receptive and expressive language skKills

improve:

¢ Questions that require short sentence answers

e Why and how questions

¢ Questions that check for literal and abstract
comprehension

Engage students in producing language

¢ Model correct language forms
¢ Introduce academic terms (e.g., making

predictions and inferences, figurative language)

e Use graphic organizers
¢ Pair with native English speakers

Use questions that require opinion, judgment, and
explanation

Continue to build background knowledge

Build high-level/academic language

Expand figurative language (e.g., by using
metaphors and idioms)

Focus on high-level concepts

Pair with students who have a variety of skills and
language proficiencies

Use questions that require inference and
evaluation

(Adapted from Hirsch and Wiggins 2009, 362-364; Smyk et al. 2013)

Xii
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Students with Disabilities and Students with Special Needs

Students with disabilities (SWDs) have unique learning needs that require
accommodations and modifications to the general education curriculum.
When using the Supplemental Guide with SWDs and students with
special needs, it is important to consider instructional accommodations,
tools, strategies, and Universal Design for Learning (UDL) Principles,
which promote learning for all students through the use of multiple forms
of representation, expression, and engagement (Hall, Strangman, and
Meyer 2003).

Pacing

Pacing is the purposeful increase or decrease in the speed of instruction.
Educators can break lessons into manageable chunks depending on

the needs of the class, and then follow each portion of the lesson with

a brief review or discussion. This format of instruction ensures that
students are not inundated with information. Additionally, you may want
to allow students to move around the room for brief periods during
natural transition points. When waiting for students to respond, allow at
least three seconds of uninterrupted wait time to increase correctness of
responses, response rates, and level of thinking (Stahl 1990).

Goals and Expectations

Make sure that students know the purpose and desired outcome of each
activity. Have students articulate their own learning goals for the lesson.
Provide model examples of desired end-products. Use positive verbal
praise, self-regulation charts, and redirection to reinforce appropriate
ways for students to participate and behave.

Directions

Provide reminders about classroom rules and routines whenever
appropriate. You may assign a partner to help clarify directions. When
necessary, model each step of an activity’s instructions. Offering explicit
directions, procedures, and guidelines for completing tasks can enhance
student understanding. For example, large assignments can be delivered
in smaller segments to increase comprehension and completion
(Franzone 2009).

Instruction Format and Grouping

Use multiple instruction formats (e.g., small-group instruction, individual
work, collaborative learning, and hands-on instruction). Be sure to group
students in logical and flexible ways that support learning.

Seasons and Weather: Supplemental Guide | Preface  xiii
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Instructional Strategies

The following evidence-based strategies can assist students with
disabilities in learning content (Scruggs et al. 2010):

Mnemonic strategies are patterns of letters and sounds related to
ideas that enhance the retention and recall of information. They can
be used as a tool to encode information.

Spatial organizers assist student understanding and recall of
information using charts, diagrams, graphs, and/or other graphic
organizers.

Peer mediation, such as peer tutoring and cooperative learning
groups, can assist in assignment completion and enhance
collaboration within the classroom.

Hands-on learning offers students opportunities to gain
understanding of material by completing experiments and hands-on
activities that reinforce content.

Explicit instruction utilizes clear and direct teaching using small
steps, guided and independent practice, and explicit feedback.

Visual strategies (e.g., picture/written schedules, story maps, task
analyses, etc.) represent content in a concrete manner to increase
focus, communication, and expression (Rao and Gagie 2006).
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Alignment Chart for Seasons and Weather: Supplemental Guide

The following chart contains core content objectives addressed in this
domain. It also demonstrates alignment between the Common Core
State Standards and corresponding Core Knowledge Language Arts
(CKLA) goals.

Alignment Chart for Lesson

Seasons and Weather: Supplemental Guide 1 2 3 4 5 6 7 8

Core Content Objectives

Demonstrate understanding of the following units of time and
their relationship to one another: day, week, month, year

Name the four seasons in cyclical order, as experienced in the
United States

v v

Characterize winter as generally the coldest season and
summer as generally the warmest season

Describe daily weather conditions of their own locality in terms
of temperature, cloud cover, and precipitation

URNEIRNIIEN

Name at least one month in a specific season while referring to
a calendar

Describe a few characteristics of a specific season

Describe any unique seasonal differences that are characteristic
of their own locality

NSNS S

Name at least one holiday in a specific season

Identify a thermometer as an instrument used to measure
temperature

Describe how a thermometer works: when it is hotter outside,
the liquid in the thermometer rises; when it is cooler, the liquid
descends

S ARNE RN NI AN IR N N U
ANIRNIANIE NI

DU N N Y W A N N N N RN

Identify a blizzard as a strong snowstorm with lots of snow and
wind

Identify the sun as a source of light and warmth during summer v

<\

Identify examples of personification in familiar fables

Explain the moral, or lesson, that the grasshopper learns at the
end of the fable, “The Grasshopper and the Ants”

N

Identify characteristics of a thunderstorm (rain, thunder,
lightning, wind, and sometimes hail)

<\

N

Describe safe and unsafe behaviors during thunderstorms

Identify ways in which weather affects daily routines, such as v
dress, activities, etc.

Explain why weather prediction is important in their daily lives v
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Alignment Chart for Lesson
Seasons and Weather: Supplemental Guide ‘ 1 ‘ 2 ‘ 3 ‘ 4 ‘ 5 ‘ 6 ‘ 7 ‘ 8

Reading Standards for Literature: Kindergarten

Key Ideas and Details

STD RL.K.1 With prompting and support, ask and answer questions about key details in a text.

With prompting and support, ask and answer
questions (e.g., who, what, where, when) v
requiring literal recall and understanding of the
details and/or facts of a fiction read-aloud

CKLA
Goal(s) Answer questions that require making
interpretations, judgments, or giving opinions
about what is heard in a fiction read-aloud, v

including answering why questions that require
recognizing cause/effect relationships

Craft and Structure

STD RL.K.5 Recognize common types of texts (e.g., storybooks, poems).

Listen to, understand, and recognize a variety
CKLA : e . .
of texts, including fictional stories, fairy tales, v
Goal(s)
fables, nursery rhymes, and poems
With prompting and support, name the author and illustrator of a story and define the role of each in telling the
STD RL.K.6 s
CKLA With prompting and support, describe the role v
Goal(s) of an author and illustrator in a fiction text

Integration of Knowledge and Ideas

With prompting and support, describe the relationship between illustrations and the story in which they appear

IO (e.g., what moment in a story an illustration depicts).

With prompting and support, describe
CKLA illustrations from a fiction read-aloud, using \/
Goal(s) the illustrations to check and support

comprehension of the read-aloud
STD RLK.9 With prompting and support, compare and contrast adventures and experiences of characters in familiar

o stories.

With prompting and support, compare and
CKLA contrast similarities and differences within a v
Goal(s) single fiction read-aloud or between two or

more fiction read-alouds

Range of Reading and Level of Text Complexity

STD RL.K.10 | Actively engage in group reading activities with purpose and understanding.

CKLA . s
Goal(s) Actively engage in fiction read-alouds v

xviii Seasons and Weather: Supplemental Guide | Alignment Chart
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Alignment Chart for Lesson
Seasons and Weather: Supplemental Guide ‘ 1 ‘ 2 ‘ 3 ‘ 4 ‘ 5 ‘ 6 ‘ 7 ‘ 8

Reading Standards for Informational Text: Kindergarten

Key Ideas and Details

STD RL.K.1 With prompting and support, ask and answer questions about key details in a text.

With prompting and support, ask and answer
questions (e.g., who, what, where, when)
requiring literal recall and understanding
of the details and/or facts of a nonfiction/
informational read-aloud

CKLA

Goal(s) Answer questions that require making
interpretations, judgments, or giving
opinions about what is heard in a nonfiction/
informational read-aloud, including answering

why questions that require recognizing cause/
effect relationships

STD RI.LK.2 With prompting and support, identify the main topic and retell key details of a text.

With prompting and support, identify the main
CKLA topic and retell key details of a nonfiction/ v v v v v v
Goal(s) . )
informational read-alouds
With prompting and support, describe the connection between two individuals, events, ideas, or pieces of
STD RILK.3 : L
information in a text.
With prompting and support, describe the
CKLA connection between two individuals, events,
Goal(s) ideas, or pieces of information in a nonfiction/ v v 4 v 4 v v
informational read-aloud

Craft and Structure

STD RI.LK.4 With prompting and support, ask and answer questions about unknown words in a text.
With prompting and support, ask and answer
gﬁ-l?s) questions about unknown words in nonfiction/
informational read-alouds and discussions
STD RLK.6 Name the author and illustrator of a text and define the role of each in presenting the ideas or information in a
o text.
With prompting and support, describe the
gg:l?s) role of an author and illustrator in a nonfiction/ v v
informational text

Integration of Knowledge and Ideas

With prompting and support, describe the relationship between illustrations and the text in which they appear

SIRIEER (e.g., what person, place, thing, or idea in the text an illustration depicts).

With prompting and support, describe
CKLA illustrations from a nonfiction/informational
Goal(s) read-aloud, using the illustrations to check and

support comprehension of the read-aloud
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Lesson

Alignment Chart for
Seasons and Weather: Supplemental Guide 1 2 3 4 5 6 7 8
STD RI.LK.8 With prompting and support, identify the reasons an author gives to support points in a text.

With prompting and support, identify the
CKLA reasons or facts an author gives to support v v v v v v
Goal(s) o e .

points in a nonfiction/informational read-aloud

With prompting and support, identify basic similarities in and differences between two texts on the same topic
STD RIL.K.9 i f )

(e.g., in illustrations, descriptions, or procedures).

With prompting and support, compare and

contrast similarities and differences within a
CKLA . o )

single nonfiction/informational read-aloud or v v v
Goal(s) e !

between two or more nonfiction/informational

read-alouds

Range of Reading and Level of Text Complexity

STD RI.LK.10 | Actively engage in group reading activities with purpose and understanding.
CKLA Actively engage in nonfiction/informational
Goal(s) read-alouds v v v v v v v

Writing Standards: Kindergarten

Text Types and Purposes

Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which they

DU name what they are writing about and supply some information about the topic.

Use a combination of drawing, dictating, and
CKLA writing to present information from a nonfiction/ v v v v
Goal(s) informational read-aloud, naming the topic and

supplying some details

Production and Distribution of Writing

With guidance and support from adults, respond to questions and suggestions from peers and add details to

et strengthen writing as needed.

With guidance and support from adults,
CKLA respond to questions and suggestions from v v v v
Goal(s) peers and add details to strengthen writing as

needed

Research to Build and Present Knowledge

Participate in shared research and writing projects (e.g., explore a number of books by a favorite author and

ST express opinions about them).
CKLA Participate in shared research and writing

projects (e.g., group scientific research and v v v v v v
Goal(s) writing)
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Lesson

Alignment Chart for

Seasons and Weather: Supplemental Guide 1 2 3 4 5 6 7 8
With guidance and support from adults, recall information from experiences or gather information from

STD W.K.8 . :
provided sources to answer a question.

CKLA With assistance, categorize and organize

Goal(s) facts and information within a given domain to v v v v

Speaking and Listening Standards: Kindergarten

Comprehension and Collaboration

answer questions

Participate in collaborative conversations with diverse partners about Kindergarten topics and texts with peers

GG and adults in small and large groups.

Follow agreed-upon rules for discussions (e.g., listening to others and taking turns speaking about the topics
STD SL.K.1a . .

and texts under discussion).

Use agreed-upon rules for group discussions
CKLA (e.g., look at and listen to the speaker, raise
Goal(s) hand to speak, take turns, say “excuse me” or

“please,” etc.)

Confirm understanding of a text read aloud or information presented orally or through other media by asking
STD SL.K.2 . : . . e -

and answering questions about key details and requesting clarification if something is not understood.
CKLA Ask gnq answer qyegtlops to clarlfy information

in a fiction or nonfiction/informational read- \/
Goal(s)

aloud
STD SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is not understood.
CKLA Ask questions to clarify directions, exercises,
Goal(s) and/or classroom routines

Presentation of Knowledge and Ideas

STD SL.K.4 Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.
Describe familiar people, places, things, and
CKLA events and, with prompting and support, v v v v v v
Goal(s) . " .
provide additional detail
STD SL.K.5 Add drawings or other visual displays to descriptions as desired to provide additional detail.
Add drawings or other visual displays to
CKLA descriptions as desired to provide additional v v v v v
Goal(s) detail

Language Standards: Kindergarten

Conventions of Standard English

STD L.K.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
STD L.K.1d Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).

CKLA Ask questions beginning with who, what, v v
Goal(s) where, when, why, or how
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Lesson

Alignment Chart for
Seasons and Weather: Supplemental Guide 1 2 3 4 5 6 7 8
STD L.K.1f Produce and expand complete sentences in shared language.
Answer questions orally in complete sentences
CKLA
Goal(s) Produce and expand complete sentences in
shared language v v v

Vocabulary Acquisition and Use

Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on Kindergarten

Sl reading and content.
Identify new meanings for familiar words and apply them accurately (e.g., knowing duck is a bird and learning
STD L.K.4a
the verb to duck).
CKLA Identify new meanings for familiar words and
Goal(s) apply them accurately (e.g., knowing duck is a v v v v v
bird and learning the verb to duck)
STD L.K.5 With guidance and support from adults, explore word relationships and nuances in word meanings.
Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their opposites
STD L.K.5b
(antonyms).
Demonstrate understanding of frequently
CKLA occurring verbs and adjectives by relating them v v v
Goal(s) . .
to their opposites (antonyms)
STD L.K.5¢ Identify real-life connections between words and their use (e.g., note places at school that are colorful).
CKLA Identify 'real-hfe connections between words
and their use (e.g., note places at school that \/
Goal(s)
are colorful)
STD L.K.6 Use words and phrases acquired through conversations, reading and being read to, and responding to texts.
Use words and phrases acquired through
conversations, being read to, and responding
CKLA to texts
Goal(s)
Learn the meaning of common sayings and v
phrases

‘/ These goals are addressed in all lessons in this domain. Rather than repeat these goals as lesson
objectives throughout the domain, they are designated here as frequently occurring goals.
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Seasons and Weather

Supplemental Guide Introduction

This introduction includes the necessary background information to be
used in teaching the Seasons and Weather domain. The Supplemental
Guide for Seasons and Weather contains eight daily lessons. Odd-
numbered lessons contain Supplemental Guide activities while even-
numbered lessons feature content-related activities. All lessons may be
divided into smaller chunks of time and presented at different intervals
during the day.

Lesson Structure

Odd-Numbered Lessons

Odd-numbered lessons contain two parts (50 minutes total), which are to
be covered at different intervals during the day.

Part A (35 minutes) includes:

¢ Introducing the Read-Aloud
¢ Presenting the Read-Aloud
e Discussing the Read-Aloud

If necessary, Part A can be divided into two sessions with 15 minutes for
Introducing the Read-Aloud up to Purpose for Listening and 20 minutes
for Purpose for Listening, Presenting the Read-Aloud, and Discussing the
Read-Aloud.

Later in the day, Part B (15 minutes) should be covered and includes the
activities unique to the Supplemental Guide:

e Multiple Meaning Word Activity,
e Syntactic Awareness Activity,
e \Vocabulary Instructional Activity.

Each activity may take up to 5 minutes to complete. The Multiple
Meaning Word Activity helps students to determine and clarify the
different meanings of words. The Syntactic Awareness Activity calls
students’ attention to sentence structure, word order, and grammar.

Seasons and Weather: Supplemental Guide | Introduction 1
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The Vocabulary Instructional Activity focuses on building students’
general academic, or Tier 2, vocabulary. Part B concludes with an interim
assessment opportunity called an End-of-Lesson Check-In; this is a dual
opportunity for the teacher to focus on a select group of students to
directly assess the students’ language and content knowledge in a low-
stress environment. Moreover, the teacher can gauge which students
may be in need of additional language or content support.

Even-Numbered Lessons

Even-numbered lessons also contain two parts (50 minutes total), which
are to be covered at different intervals during the day.

Part A (35 minutes) includes:

¢ Introducing the Read-Aloud
e Presenting the Read-Aloud
¢ Discussing the Read-Aloud

If necessary, Part A can be divided into two sessions with 15 minutes for
Introducing the Read-Aloud up to Purpose for Listening and 20 minutes
for Purpose for Listening, Presenting the Read-Aloud, and Discussing the
Read-Aloud.

Later in the day, Part B (15 minutes) should be covered and includes
extension activities related to the lesson.

This domain includes a Pausing Point following Lesson 5, after the
seasons have been introduced. At the end of the domain, a Domain
Review, a Domain Assessment, and Culminating Activities are included
to allow time to review, reinforce, assess, and remediate content
knowledge. You should spend no more than twelve days total on this
domain.

Seasons and Weather: Supplemental Guide | Introduction
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Week One: Read-Aloud Anthology

Day 1

Day 2 #

Day 3 #

Day 4 #

Day 5 #

Lesson 1A: “What’s the
Weather Like?” (35 min.)

Lesson 2A: “Winter”
(85 min.)

Lesson 3A: “Spring”
(85 min.)

Lesson 4A: “Summer”
(85 min.)

Lesson 5A: “Autumn”
(85 min.)

Lesson 1B: Extensions
(15 min.)

Lesson 2B: Extensions
(15 min.)

Lesson 3B: Extensions
(15 min.)

Lesson 4B: Extensions
(15 min.)

Lesson 5B: Extensions
(15 min.)

(50 min.) (50 min.) (50 min.) (50 min.) (50 min.)
Week One: Supplemental Guide
Day 1 O# | Day2 # | Day 3 O# | Day4 # | Day 5 (10}

Lesson 1A: “What’s the
Weather Like?” (35 min.)

Lesson 2A: “Winter”
(35 min.)

Lesson 3A: “Spring”
(835 min.)

Lesson 4A: “Summer”
(35 min.)

Lesson 5A: “Autumn”
(35 min.)

Lesson 1B: SG Activities
(15 min.)

Lesson 2B: Extensions
(15 min.)

Lesson 3B: SG Activities
(15 min.)

Lesson 4B: Extensions
(15 min.)

Lesson 5B: SG Activities
(15 min.)

Grasshopper and the
Ants” (35 min.)

Storms” (35 min.)

“Meteorology” (35 min.)

Lesson 6B: Extensions
(15 min.)

Lesson 7B: Extensions
(15 min.)

Lesson 8B: Extensions
(15 min.)

(50 min.) (50 min.) (50 min.) (50 min.) (50 min.)

Week Two: Read-Aloud Anthology

Day 6 #O® | Day7 ©® | Day8 # | Day9 Day 10 #
Pausing Point (50 min.) Lesson 6A: “The Lesson 7A: “Safety in Lesson 8A: Domain Review (50 min.)

Grasshopper and the
Ants” (35 min.)

Storms” (35 min.)

“Meteorology” (35 min.)

Lesson 6B: Extensions
(15 min.)

Lesson 7B: SG Activities
(15 min.)

Lesson 8B: Extensions
(15 min.)

(50 min.) (50 min.) (50 min.) (50 min.) (50 min.)

Week Two: Supplemental Guide

Day 6 #® | Day7 O# | Day8 ©® | Day9 Day 10 #
Pausing Point (50 min.) Lesson 6A: “The Lesson 7A: “Safety in Lesson 8A: Domain Review (50 min.)

Domain Assessment
(50 min.)

Culminating Activities
(50 min.)

(50 min.)

(50 min.)

® Lessons include Student Performance Task Assessments.

# Lessons require advance preparation and/or additional materials; please plan ahead.

(50 min.) (50 min.) (50 min.) (50 min.) (50 min.)
Week Three
Day 11 ©® | Day 12 #

Seasons and Weather: Supplemental Guide | Introduction
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Lesson Implementation

4

It is important to note that the interactive activities in the Supplemental
Guide count on the teacher as the “ideal reader” to lead discussions,
model proper language use, and facilitate interactions among student
partners.

Student Grouping

Teachers are encouraged to assign partner pairs prior to beginning a
domain and partners should remain together for the duration of the
domain. If possible, English Language Learners should be paired with
native English speakers, and students who have limited English oral
language skills should be paired with students who have strong English
language skills. Keep in mind that in some instances a group of three
would benefit beginning ELLs, and an older student or adult volunteer
may be a better arrangement for some students with disabilities.
Partnering in this way promotes a social environment where all students
engage in collaborative talk and learn from one another.

In addition, there are various opportunities where students of the same
home language work together, fostering their first-language use and
existing knowledge to construct deeper meanings about new information.

Graphic Organizers and Domain-Wide Activities

Several different graphic organizers and activity suggestions are included
to aid students in their learning of the content in the Seasons and
Weather domain.

e Songs and Chants for Seasons and Weather (Instructional Master
1A-1) can be used to help students remember the twelve months of
the year and the cycle of the seasons. Teachers may wish to choose
their own songs and are encouraged to choose songs that tell about
specific seasons and different types of weather.

¢ Response Cards for each season (Instructional Master 1A-2) are
included for students to use to respond to questions and for teachers
to take a quick survey of class answers.

e My Four Seasons Coloring Book is a narrative/informational text
project that students will be working on throughout this domain.
Students will show their understanding of a lesson on a designated
coloring page. Students are encouraged to use information from the

Seasons and Weather: Supplemental Guide | Introduction
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read-alouds to draw their pictures. Students should be encouraged to
draw themselves into their pictures. Students will present their coloring
page to their partner, small group, and/or home-language peers.

The Seasons Comparison Chart is a whole-class and individual
activity. Students will represent unique characteristics of each season:
the weather, clothing worn, holidays and activities, on a chart. Each
season has its own chart page and image sheet. Teachers may wish
to create a large Seasons Comparison Chart for the class to complete
together.

The Class Weather Diary is a class research project. At a set time
each day, the class will make observations about the weather: the
temperature, cloud cover, precipitation, and wind, for five days.
Observations will be added to a large chart for students to track the
daily weather patterns. Teachers may wish to have students continue
tracking the weather using their own weather diary.

This domain presents a wonderful opportunity to learn about the
holidays of different cultures, particularly the holidays celebrated by
the students in your class. As you present the holidays for specific
seasons, be sure to highlight holidays that your students celebrate
during that season. Holding a cultural holiday celebration might be an
interesting and informative culminating activity for your class.

Seasons and Weather: Supplemental Guide | Introduction 5
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Anchor Focus in Seasons and Weather

This chart highlights several Common Core State Standards as well as
relevant academic language associated with the activities in this domain.

Anchor Focus CCss
Writing W.K.2
W.K.7
W.K.8
Speaking and Listening SL.K.2
SL.K.3
Language L.K.1d

Domain Components

Description of Focus and Relevant Academic Language

My Four Seasons Coloring Book: Informational text:
draw, dictate, share, characteristics of [name of season]

Class Weather Diary: Shared research project:
chart, observations, record, track, patterns

Seasons Comparison Chart:
draw, cut, paste, unique characteristics, activities, holidays

Ask questions to clarify information about the read-aloud:
| have a question about . . ., | do not understand . . . , What
does mean?

Ask questions to clarify directions, exercises, and/or classroom
routines:

Several activities in this domain require students to follow multi-step
instructions (e.g., Class Weather Diary; Seasons Comparison Chart;
Cycle of the Seasons). For activities that are more involved, be sure
that students are following along and that they have a way to ask
questions when they do not understand the directions.

Understand and use question words (e.g., who, what, when, where,
why, how)

Along with this Supplemental Guide, you will need:

e Tell It Again! Media Disk or the Tell It Again! Flip Book* for Seasons
and Weather

e Tell It Again! Image Cards for Seasons and Weather

e Tell It Again! Read-Aloud Anthology for Seasons and Weather for

reference

*The Tell It Again! Multiple Meaning Word Posters for Seasons and
Weather are found at the back of the Tell It Again! Flip Book

Recommended Resources:

e Core Knowledge Kindergarten Teacher Handbook, edited by E. D.
Hirsch, Jr. and Souzanne A. Wright (Core Knowledge Foundation,
2004) ISBN: 978-1890517694
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Why Seasons and Weather Are Important

This domain will introduce students to the concept of weather. Students
will learn that different regions of Earth experience different characteristic
weather patterns throughout the year. They will also learn that we can
think about a year and the related weather patterns in terms of four
seasons: winter, spring, summer, and autumn.

As the actual weather associated with each season varies depending
upon where you live, students throughout the United States will have
different experiences with regard to the four seasons. There are, however,
certain common seasonal features that will be true for all children living
within the continental United States; for example, summer is always a
warmer season, in general, than winter. The lessons and read-alouds
included in this domain have been carefully written to make these
common seasonal features clear, while still encouraging you to customize
the discussions and subsequent activities to make students aware of the
specific weather patterns in your area.

In addition, the kinds of directed observations and hands-on activities
associated with documenting the daily weather—such as looking at

a thermometer, examining precipitation collected in a rain gauge, or
observing the types of clouds in the sky—will help students more fully
grasp the concepts that they will hear about in this domain.

Seasons and Weather: Supplemental Guide | Introduction 7
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Core Vocabulary for Seasons and Weather

The following list contains the core vocabulary words in Seasons and
Weather in the form in which they appear in the read-alouds, or, in some
instances, in the “Introducing the Read-Aloud” section at the beginning

of the lesson. All instances where core vocabulary is used in the read-
alouds are boldfaced to make apparent the context in which core
vocabulary appears and to provide a quick way for teachers to identify
these words. The inclusion of the words on this list does not mean that
students are immediately expected to be able to use all of these words
on their own. However, through repeated exposure throughout the
lessons, they should acquire a good understanding of most of these
words and begin to use some of them in conversation.

Lesson 1 Lesson 3 Lesson 6
characteristics blossoms future
cycle floods grasshopper
patterns gradually last
seasons seedlings personification
weather thaw shivering
Lesson 2 Lesson 4 Lesson 7
blizzards distinct gear
cautiously indoors severe
freezing point sunscreen shelter
frigid Lesson 5 strike
halt bare Lesson 8
thermometer chill meteorologist
progresses meteorology
shed record
satellites
warning

Seasons and Weather: Supplemental Guide | Introduction
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In addition to this core vocabulary list, every lesson includes its own
tiered Vocabulary Chart categorized according to the model for
conceptualizing words presented by Beck, McKeown, and Kucan (2008).
Words in this chart either appear several times in the read-aloud or are
words and phrases that support broader language growth, which is
crucial to the English language development of young students. Most
words on the chart are part of the General Service List of English Words
(West 1953) or part of the Dale-Chall (1995) list of 3000 familiar words
known by fourth grade. Moreover, a conscious effort has been made to
include words from the Primary Priority Words according to Biemiller’s
(2010) Words Worth Teaching. The words on the Vocabulary Chart

are not meant to be exhaustive, and teachers are encouraged to add
additional words they feel would best serve their group of students.

Vocabulary Chart for What's the Weather Like?

Core Vocabulary words are in bold.

Multiple Meaning Word Activity word is underlined.
Vocabulary Instructional Activity words have an asterisk (*).
Suggested words to pre-teach are in jtalics.

Type of Words Tier 3 Tier 2 Tier 1
Domain-Specific Words General Academic Words | Everyday-Speech Words
weather characteristic animals

cycle cloudy

pattern* cold/hot
day/week
ice
month/year

Understanding outside

rainy
same/different
snow
warmer/cooler
winter/spring/

summer/autumn
Multiple Meaning bloom Cha'nge plants
seasons spring sunny
cycle of the seasons the United States
Phrases pen pal
Washington, D.C.
diferente animales
Cognates
plantas
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Comprehension Questions

In the Supplemental Guide for Seasons and Weather, there are three
types of comprehension questions.

Literal questions assess students’ recall of key details from the read-
aloud; these questions are text dependent, requiring students to
paraphrase and/or refer back to the portion of the read-aloud in which
the specific answer to the question is provided. These questions
generally address Reading Standards for Literature 1 (RL.K.1) and
Reading Standards for Informational Text 1 (RI.K.1).

Inferential questions ask students to infer information from the text and
think critically; these questions are also text dependent, but require
students to paraphrase and/or refer back to the different portions of

the read-aloud that provide information leading to and supporting the
inference they are making. These questions generally address Reading
Standards for Literature 2-4 (RL.K.2-RL.K.4) and Reading Standards for
Informational Text 2—-4 (RI.K.2-RI.K.4).

Evaluative questions ask students to build upon what they have learned
from the text using analytical and application skills; these questions

are also text dependent, but require students to paraphrase and/

or refer back to the portion(s) of the read-aloud that substantiate the
argument they are making or the opinion they are offering. Evaluative
questions might ask students to describe how reasons or facts support
specific points in a read-aloud, which addresses Reading Standards for
Informational Text 8 (RI.K.8). Evaluative questions might also ask students
to compare and contrast information presented within a read-aloud or

10 Seasons and Weather: Supplemental Guide | Introduction
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between two or more read-alouds, addressing Reading Standards for
Literature 9 (RL.K.9) and Reading Standards for Informational Text 9
(RLLK.9).

The Supplemental Guides include complex texts, thus preparing
students in these early years for the increased vocabulary and syntax
demands aligned texts will present in later grades. As all of the readings
incorporate a variety of illustrations, Reading Standards for Literature

7 (RL.K.7) and Reading Standards for Informational Text 7 (RI.K.7) are
addressed as well.

Student Performance Task Assessments

In the Supplemental Guide for Seasons and Weather, there are

numerous opportunities to assess students’ learning. These assessment
opportunities range from informal observation opportunities, like the End-
of-Lesson Check-In and some Extension activities, to more formal written
assessments. These Student Performance Task Assessments (SPTA) are
identified with this icon: (). There is also an end-of-domain summative
assessment. Use the Tens Conversion Chart located in the Appendix to
convert a raw score on each SPTA into a Tens score. On the same page
you will also find the rubric for recording observational Tens scores.

Above and Beyond

In the Supplemental Guide for Seasons and Weather, there are numerous
opportunities to challenge students who are ready to attempt activities
that are above grade level. These activities are labeled “Above and
Beyond” and identified with this icon: %".

Supplemental Guide Activities

The Supplemental Guide activities that may be particularly relevant to any
classroom are the Multiple Meaning Word Activities and accompanying
Multiple Meaning Word Posters; Syntactic Awareness Activities; and
Vocabulary Instructional Activities. Several multiple meaning words in the
read-alouds are underlined to indicate that there is a Multiple Meaning
Word Activity associated with them. These activities afford all students
additional opportunities to acquire a richer understanding of the English

language. Supplemental Guide activities are identified with this icon: 5.
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Recommended Resources for Seasons and Weather

Trade Book List

The Supplemental Guide includes a number of opportunities in
Extensions, the Pausing Point, and Culminating Activities for teachers to
select trade books from this list to reinforce domain concepts through
the use of authentic literature. In addition, teachers should consider other
times throughout the day when they might infuse authentic domain-
related literature.

If you recommend that families read aloud with their child each night,
you may wish to suggest that they choose titles from this trade book list
to reinforce the domain concepts. You might also consider creating a
classroom lending library, allowing students to borrow domain-related
books to read at home with their families.

1. Angels Ride Bikes and Other Fall Poems/Los angeles andan
en bicicleta y otros poemas de otorio, by Francisco X. Alarcon,
illustrated by Maya Christina Gonzalez (Lee and Low, 2005)
ISBN 978-0892391981

2. Animals in Winter (Let’s-Read-and-Find-Out Science 1), by Henrietta
Bancroft and Richard G. Van Gelder, illustrated by Helen K. Davie
(HarperTrophy, 1996) ISBN 978-0064451659

3. The Boy Who Didn’t Believe in Spring, by Lucille Clifton, illustrated
by Brinton Turkle (Puffin, 1992)
ISBN 978-0140547399

4. Brave Irene, by William Steig (Square Fish, 2011)
ISBN 978-0312564223

5. Bring Me Some Apples and I'll Make You a Pie: A Story About Edna
Lewis, by Robbin Gourley (Houghton Mifflin Harcourt, 2009) ISBN
0618158362

6. Can You See the Wind? (Rookie Read-About Science), by Allan
Fowler (Children’s Press, 1999) ISBN 978-0516264790

7. The Cloud Book, by Tomie dePaola (Holiday House, 1984)
ISBN 978-0823405312

8. Cloudy with a Chance of Meatballs, by Judi Barrett, drawings by Ron
Barrett (Atheneum, 1978) ISBN 978-0689306471
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

Cold Snap, by Eileen Spinelli, illustrated by Marjorie Priceman (Knopf
Books for Young Readers, 2012)
ISBN 978-0375957000

Energy from the Sun (Rookie Read-About Science), by Allan Fowler
(Children’s Press, 1998) ISBN 978-0516262550

Fall (Thinking About the Seasons), by Clare Collinson (Sea-to-Sea
Publications, 2011) ISBN 978-1597712590

Frederick, by Leo Lionni (Dragonfly Books, 1973)
ISBN 978-0394826141

Frog and Toad All Year, by Arnold Lobel (HarperFestival, 1990) ISBN
978-1559942287

From the Bellybutton of the Moon and Other Summer Poems/

Del ombligo de la luna y otros poemas de verano, by Francisco X.
Alarcon, illustrated by Maya Christina Gonzalez (Lee and Low, 2005)
ISBN 978-0892392018

Four Seasons Make a Year, by Anne Rockwell, illustrated by Megan
Halsey (Walker & Company, 2004)
ISBN 978-0802788832

If It’s Really Cold . . . and Other Weather Predictions, by Blake A.
Hoena (Capstone Press, 2012) ISBN 978-1429687195

Iguanas in the Snow and Other Winter Poems/Iguanas en la nieve
y otros poemas de invierno, by Francisco X. Alarcén, illustrated by
Maya Christina Gonzalez (Children’s Book Press, 2001)

ISBN 978-0892391684

Laughing Tomatoes and Other Spring Poems/Jitomates risuefios y
otros poemas de primavera, by Francisco X. Alarcon, illustrated by
Maya Christina Gonzalez (Children’s Book Press, 2005)

ISBN 978-0892391998

Little Cloud and Lady Wind, by Toni Morrison and Slade Morrison,
illustrated by Sean Quails (Simon and Schuster, 2010)
ISBN 978-1416985235

On the Same Day in March: A Tour of the World’s Weather, by
Marilyn Singer, illustrated by Frane Lessac (HarperCollins, 2000)
ISBN 978-0060281878
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21.

22.

23.

24,

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

The Rainbow and You, by E. C. Krupp, illustrated by Robin Reetor
Krupp (HarperCollins, 2000) ISBN 978-0688156015

The Reasons for Seasons, by Gail Gibbons (Holiday House, 1996)
ISBN 978-0823412389

The Seasons of Arnold’s Apple Tree, by Gail Gibbons (Voyager
Books, 1988) ISBN 978-0152712457

Snow Is Falling (Let’s-Read-and-Find-Out-Science, Stage 1), by
Franklyn Branley and illustrated by Holly Keller (HarperTrophy, 2000)
ISBN 978-0064451864

Snowflake Bentley, by Jacqueline Briggs Martin, illustrated by Mary
Azarian (Houghton Mifflin, 1998) ISBN 978-0395861622

Spring (Thinking About the Seasons), by Clare Collinson (Sea-to-Sea
Publications, 2011) ISBN 978-1597712606

Spring With Rabbit (Animal Seasons), by Anita Loughrey (Qed
Publishing, 2012) ISBN 978-1848358164

Weather (Step-By-Step Weather), by Paul Humphrey (Children’s
Press, 1996) ISBN 978-0749645427

Summer (Thinking About the Seasons), by Clare Collinson (Sea-to-
Sea Publications, 2011) ISBN 978-1597712613

Thunder Cake, by Patricia Polacco (Puffin, 1997)
ISBN 978-0698115811

Tornado Alert (Let’s-Read-and-Find-Out Science 2), by Franklyn M.
Branley and Giulio Maestro (HarperTrophy, 1999)
ISBN 978-0064450942

Weather Forecasting, by Gail Gibbons (Aladdin Library, 1993)
ISBN 978-0689716836

Weather (I Know That!), by Claire Llewellyn (Sea-to-Sea Publications,
2007) ISBN 978-0749689025

Weather Words and What They Mean, by Gail Gibbons (Holiday
House, 1992) ISBN 978-0823409525

Weather: Rain or Shine (Science Starters), by Jim Pipe (Stargazer
Books, 2008) ISBN 978-1596041301

What Will the Weather Be?, by Lynda DeWitt, illustrated by Carolyn
Croll (HarperTrophy, 1993) ISBN 978-0064451130
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37. What’s the Weather Today?, by Allan Fowler (Children’s Press, 1991)
ISBN 978-0516449180

38. When a Storm Comes Up (Rookie Read-About Science), by Allan
Fowler (Children’s Press, 1995) ISBN 978-0516460352

39. When Spring Comes, by Solomon Gordon (National Geographic
Society, 2006) ISBN 0792242742

40. Why Do Leaves Change Color? (Let’s-Read-and-Find-Out Science,
Stage 2), by Betsy Maestro and illustrated by Loretta Krupinski
(HarperTrophy, 1994) ISBN 978-0064451260

41. Winter (Thinking About the Seasons), by Clare Collinson (Sea-to-Sea
Publishing, 2011) ISBN 978-1597712620

42. Winter Is Here, by Sid Webb (National Geographic Society, 2003)
ISBN 0792242920

Websites and Other Resources

Student Resources

1.  Weather Word Search
http:// www.weatherwizkids.com/weather-games-word-search.htm

2. Weather Games
http:/theweatherchannelkids.com/weather-games/

3. Interactive Seasons
http://www.sheppardsoftware.com/scienceforkids/seasons/seasons.htm

Teacher Resources

1.  Weather Photos
http://www.ussartf.org/predicting_weather.htm
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What's the Weather Like?

VI Lesson Objectives

Core Content Objectives

Students will:

v Demonstrate understanding of the following units of time and their
relationship to one another: day, week, month, year

v" Name the four seasons in cyclical order, as experienced in the United
States

v Characterize winter as generally the coldest season and summer as
generally the warmest season

v" Describe daily weather conditions of their own locality in terms of
temperature (hot, warm, cold), cloud cover (sunny, cloudy), and
precipitation (rain, snow)

Language Arts Objectives

The following language arts objectives are addressed in this lesson.
Objectives aligning with the Common Core State Standards are noted
with the corresponding standard in parentheses. Refer to the Alignment
Chart for additional standards addressed in all lessons in this domain.

Students will:

v With prompting and support, describe the connection between winter
being the coldest season and summer being the hottest season (RI.K.3)

v" With prompting and support, describe the connection between
different images of weather to the type of weather the images
represent (RI.K.3)

v" With prompting and support, identify facts the author gives to explain
that weather is different during the different seasons (RI.K.8)

v ldentify multiple meanings of seasons and use them in appropriate
contexts (L.K.4a)

v" Demonstrate understanding of warmer by relating it to its opposite
cooler (L.K.5b)
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v Identify real-life connections between words—weather, month, year,
characteristics, seasons, warmer, cooler, and pattern—and their use
(L.K.5¢)

Core Vocabulary

characteristics, n. Special qualities or traits that make a person or thing
different from others.
Example: Two of Yesenia’s characteristics are her curly hair and her
kindness.
Variation(s): characteristic

cycle, n. A series of events that occur again and again in the same order
Example: The cycle of the seasons happens every year and includes
winter, spring, summer, and autumn.
Variation(s): cycles

patterns, n. The regular and repeated ways in which something happens
Example: The patterns on her shirt were made up of repeating heart
shapes.
Variation(s): season

seasons, n. The different times of the year—winter, spring, summer, and
autumn
Example: My favorite seasons are spring and summer because the
weather is warmer and there is more time to play outside.
Variation(s): season

weather, n. The temperature and other outside conditions at a particular
time and place

Example: Tomorrow the weather will be cold and rainy.

Variation(s): cycles
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Vocabulary Chart for What's the Weather Like?

Core Vocabulary words are in bold.

Multiple Meaning Word Activity word is underlined.
Vocabulary Instructional Activity words have an asterisk (*).
Suggested words to pre-teach are in jtalics.

Type of Words Tier 3 Tier 2 Tier 1
Domain-Specific Words General Academic Words | Everyday-Speech Words

weather characteristic animals

cycle cloudy
pattern* cold/hot
day/week

ice
month/year
Understanding outside

rainy
same/different
snow
warmer/cooler
winter/spring/

summer/autumn
Multiple Meaning bloom Ch?”ge plants
seasons spring sunny
cycle of the seasons the United States
Phrases pen pal
Washington, D.C.
diferente animales
Cognates
plantas
Image Sequence

This is the order in which Flip Book images will be shown for this read-
aloud. Preview the order of Flip Book images before teaching this lesson.
Please note that it is different from the sequence used in the Tell It Again!
Read-Aloud Anthology.

1. 1A-1: Annie in Washington, D.C.
2. 1A-2: Kinds of weather

3. 1A-8: Seasons

4. 1A-9: Winter

5. 1A-10: Spring

6. 1A-11: Summer

7. 1A-12: Autumn

8. 1A-8: Seasons

9

1A-13: Seasons diagram
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At a Glance Exercise Materials Minutes
Domain Introduction large monthly calendar
Where Are We? U.S. map
Introducing the Read-Aloud | \iocapulary Preview: Weather, 15
large monthly calendar
Month/Year
Purpose for Listening
Presenting the Read-Aloud  What's the Weather Like? Instructional Master 1A-2 10
. . Comprehension Questions
Discussing the Read-Aloud 10
Word Work: Characteristics
w Complete Remainder of the Lesson Later in the Day
Multiple Meaning Word Activity: Poster 1M (Seasons)
Seasons
Syntactic Awareness Activity: .
. cups, water, ice
Extensions Comparatives: Warmer and Cooler 15
Vocabulary Instructional patterned items;
Activity: Pattern counting manipulatives
End-of-Lesson Check-In
. . Instructional Masters
Take-Home Material Family Letter 1B-1-1B-3, 1A-1 (optional)

Advance Preparation

Bring in a large monthly calendar to be used with the class on a daily
basis to talk about basic units of time: day, week, month, and year.

Prepare a copy of Instructional Master 1A-2 for each student and help
students cut it into four separate Response Cards. Refer to them as
their Season Cards. Students can use their Season Cards to answer
questions. Having students hold up their Response Cards gives you a
quick way to survey their answers.

For Syntactic Awareness Activity, prepare multiple cups of water. Add
ice to some of the cups but not to others. Allow students to make
observations about which cups feel cooler and which cups feel warmer.

For Vocabulary Instructional Activity, bring in several items that have
distinct patterns on them (e.g., a patterned quilt, sweater, notebook
cover). You may also wish to provide students with manipulatives, like
counting blocks, for them to make their own patterns.
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Note to Teacher

In order to gain the full benefit from this domain, it is important that
students acquire a good understanding of the basic units of time, such
as day, week, month, and year. It is strongly recommended that a large
monthly calendar be used on a daily basis to review day, week, month,
and year. You may wish to use the songs and chants in Instructional
Master 1A-1 to help students learn the days of the week, the months of
the year, and the cycle of the seasons. The songs and chants can be
sung to the tune of “O My Darling, Clementine.” (You may wish to make
copies of the songs and chants and send them home with the Family
Letter.)

If this is not part of your classroom routine already, you can consider
doing a daily weather check at a set time during the day to track what
the weather is like over the next few weeks. This domain includes a Class
Weather Diary activity where your class will make observations about
temperature (hot/warm/cool/cold), cloud cover (cloudy/partly cloudy/
sunny), precipitation (drizzle/rain/heavy rain/snow), and wind (not windy/
windy).
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What's the Weather Like?

lntroducing the Read-Aloud 15 minutes

Domain Introduction

Note: You may wish to use the songs and chants in Instructional Master
1A-1 to help students learn the days of the week and months of the year.

Show students a large monthly calendar.

Ask students: “What is this? What kind of information does it give us?
What do we use it for?” Call on volunteers to answer. Explain that it is
a calendar. A calendar shows us the day, week, and month.

Point to the current date and explain that today is one day. Run your
fingers across one week—from Sunday to Saturday—and explain that
this is one week.

Have the class count out seven days (1-7) in one week. Then have
students repeat the names of the days of the week after you: Sunday,
Monday, Tuesday, Wednesday, Thursday, Friday, and Saturday. Tell
students that seven days equals—or makes up—one week.

Count out the number of weeks in a month (1-4 or 5). Tell students
that a little over four weeks make up one month. Then, indicating all of
the days of the month, explain that all of these days together make up
one month.

Show the different pages of months on the calendar as the class
counts the number of months (1-12). Explain that twelve months make
up one year. Then have students repeat the names of the months of
the year after you: January, February, March, April, May, June, July,
August, September, October, November, and December.

Finally, explain that within the twelve months, there are four different
seasons. Tell students that the seasons—winter, spring, summer, and
autumn (or fall)—occur at different times of year. Tell them that they
are going to learn about the four different seasons in a year.
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Where Are We?

e Ask students if they ever get letters from a friend or someone in their
family who lives somewhere else. Explain that if we get letters from
someone who we don’t see very much, we can call that person a
“pen pal.”

e Ask students to guess why someone who writes letters to them might
be called a “pen pal.” (The pen pal might write the letter using a pen.)

e Tell students that they will hear letters from a pretend—or make-
believe-pen pal named Annie. Explain that Annie is in fifth grade and
lives in Washington, D.C. She will be sending them letters about the
weather and seasons where she lives.

e Show students a map of the United States. Point to your current
location and say, “This is where we live. This is [name students’
hometown).”

e Point to Washington, D.C., on the map. Explain that this is where
Annie, their imaginary pen pal, lives.

e Explain that the weather where Annie lives may be very different
from the weather in their hometown (unless students live in or near
Washington, D.C., of course).

e Tell students that Annie’s letters will tell them about the seasons and
weather in her hometown of Washington, D.C. Tell students that they
will tell Annie about the seasons and weather in their hometown.

Vocabulary Preview

1. Today we will hear from our imaginary pen pal, Annie. She is going to
tell us about weather.

2. Say the word weather with me three times.

3. Weather is the temperature, or how hot or cold it is, and other
conditions outside, such as sunny, cloudy, or rainy.

4. If the weather outside is rainy, we will stay in our classroom for recess.

5. Tell your partner what the weather is like today. Use the word weather
when you tell about it.
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Month/Year

[Show students a large monthly calendar and refer to it as you talk about
month and year.]

1. Today we looked at the twelve months on the calendar that make up
one year.

2. Say the word month with me three times.
Say the word year with me three times.

3. A month is about thirty days or four weeks long.
A year is about 365 days or twelve months long.

4. How many weeks are there in a month? How many months are there
in a year?

5. [One by one, show the months of the large monthly calendar and
name the months of the year with students.]

Purpose for Listening

Tell students that you are going to read Annie’s first letter to them and
that their job is to listen for the different kinds of weather and for the
names of the four seasons.

By the end of the lesson, students should be able to:

v" Name the four seasons in cyclical order, as experienced in the United
States

v Characterize winter as generally the coldest season and summer as
generally the warmest season

v Describe daily weather conditions of their own locality in terms of
temperature (hot, warm, cold), cloud cover (sunny, cloudy), and
precipitation (rain, snow)
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Presenting the Read-Aloud 10 minutes

What's the Weather Like?

+« Show image 1A-1: Annie in Washington, D.C.

Dear Kindergartners,

Hello! My name is Annie, and | live in a big city called Washington,
D.C. I'm in fifth grade, but | remember when | was in kindergarten, just
like you.

Right now in school, | am learning about seasons and weather.
Seasons are different times of the year, and weather is what it’s like
outside. For my school project, | am going to be your weather pen pal.
That means | am going to write letters to you!

In my letters, | will tell you all about the weather where | live—
Washington, D.C. | will also tell you about the weather during the
different seasons. You can help me with my project by answering all of
my questions, so | can learn about the weather and the seasons where
you live. Are you ready?

+« Show image 1A-2: Kinds of weather

There are many different kinds of weather.

[Point to each type of weather as you describe it, pointing specifically to the
clouds when you say “cloudy” and to the trees when you say “windy.”]

The weather is . (cloudy and windy) The weather is
(rainy) The weather is . (stormy with lightning) The weather
is . (sunny and hot)

Can you tell me what the weather is like today where you live?

[Point to each type of weather as you ask the corresponding question. Allow
time for students to respond to each question.]

Is it cloudy today? Is it windy today? Is it rainy today? Is it stormy
today? Is it sunny and hot today?

My teacher says that the weather is always changing—the weather
never stays the same. But even though the weather changes, there
are different weather patterns for each season of the year. A
pattern is something that repeats itself.
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[Have students repeat the word pattern with you three times.]

For example, the weather pattern in the summer is mostly sunny and
warm. Every summer, the weather is mostly sunny and warm and
this pattern is the same each summer. Also, the weather pattern in
the winter is mostly cold. Every winter it is cold and this pattern is
the same each winter. Weather patterns in the United States change
with every season, so we get cold weather, hot weather, and
different weather in between.

+« Show image 1A-8: Seasons

[Point to the picture of each season as you name it, sweeping across the page
as you go from one season to the next to show the cycle.]

There are four seasons in a year: winter, spring, summer, and
autumn. Each season has different weather. The weather changes
depending on where you live and which season it is. Plants, trees,
grass, and flowers also change in different seasons. And you will see
different kinds of animals in different seasons.

« Show image 1A-9: Winter

[You may wish to give students their Season Card for winter]

What is this season?
Winter is the coldest season. In some places, snow and ice cover the
ground during wintertime. Other places that don’t have snow and ice

are still colder in winter than in the other seasons. Some animals, like
squirrels and bears, sleep during the winter season.

+« Show image 1A-10: Spring

[You may wish to give students their Season Card for spring.]

What is this season?

After a while, winter ends and spring begins. In the spring the sun
shines a little longer, it gets warmer each day, and the snow and ice
melt—or turn to water because the sun warms it. Rain in the spring
helps new leaves grow from the trees and new plants grow up from the
earth. Also, flowers bloom again. Many baby animals are born during
the spring, too.
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+# Show image 1A-11: Summer

[You may wish to give students their Season Card for summer.]

What is this season?

After spring comes summer.

Summer is the hottest season of the year in the United States.
Summer is the season in which plants are full of leaves, flowers, and
fruit. Birds, bugs, and other animals are easiest to spot—or find—in
the summer.

+« Show image 1A-12: Autumn

[You may wish to give students their Season Card for autumn ]

What is this season?

Finally, after summer comes autumn.
Autumn is also called “fall.” In most places in the United States, the
leaves change colors and fall off certain types of trees in autumn.

[You may wish to ask: “What kind of trees drop their leaves?” Students have
learned about deciduous trees in the Plants domain.]

In the autumn, the air outside gets cooler and the sun shines a

little less each day. Autumn is when farmers harvest their fruits and
vegetables, birds fly south to where it is warmer, and everyone gets
ready for winter.

+« Show image 1A-8: Seasons

Let’s say the seasons together.

[Have students name the seasons with you, in order, as you point to the
corresponding picture of each season in the image: winter, spring, summer, and
autumn.]

Do you know what season it is right now? How do you know?

[Pause for students to respond. Call on two volunteers to explain their answer.]

Each season has its own special characteristics.

[Have students repeat the word characteristics with you three times.|

A characteristic tells us about what something is like. For example,
a characteristic of summer is hot weather. Another characteristic
of summer going to the beach. A characteristic of winter is snow.
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Another characteristic of winter is going sledding. Turn to your
partner and tell about a characteristic of summer.

[Allow fifteen seconds for students to talk. Call on two partners to share.]

Turn to your partner and tell about a characteristic of winter.

[Allow fifteen seconds for students to talk. Call on two partners to share.]

The seasons are different depending on where you live. Not all places
get snow in the winter, and not all places are very hot in the summer.
But one thing is for sure: no matter where you live, the seasons
always change in the same order, year after year.

[Have students name the seasons with you in order as you point to the
corresponding picture of each season in the image: winter, spring, summer, and
autumn.]

Show image 1A-13: Seasons diagram
When something happens over and over again in the same order,
it’s called a cycle.
[Trace the cycle of seasons in the image as you read about it.]
Every year the cycle of the seasons begins in winter, followed by
spring, summer, autumn and back to winter.
[Have students practice saying the cycle of the seasons while drawing an
imaginary circle in the air]

I’ll be talking about my hometown, Washington, D.C., but the
characteristics of the four seasons where you live might be a little
different. It will be fun to see if the weather where you live is similar to
or different from the weather where | live throughout the seasons.

I’ll say goodbye for now, but | will write another letter again soon. Until
then, | hope you are enjoying beautiful weather where you live!

Your friend,

Annie
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Discussin_g the Read-Aloud 10 minutes

Comprehension Questions

If students have difficulty responding to questions, reread pertinent lines
of the read-aloud and/or refer to specific images. If students give one-
word answers and/or fail to use read-aloud or domain vocabulary in their
responses, acknowledge correct responses by expanding the students’
responses using richer and more complex language. Encourage students
to answer in complete sentences. Model answers using complete
sentences for students.

1. Literal Who is Annie? What is she learning about at school?
e Annie is an imaginary pen pal. She is learning about seasons and
weather at school.

+« Show image 1A-2: Kinds of weather

2. Literal [Have students come up to the picture one at a time and name
a type of weather.]

+« Show image 1A-8: Seasons

3. Literal In the United States, what is the cycle of the seasons in order,
starting with winter?
e The cycle of the seasons is winter, spring, summer, autumn/fall.

4. [jteral Which season is the coldest?
e Winter is the coldest season.

5. Literal Which season is the hottest?
e Summer is the hottest season.

6. Inferential |Is the weather the same or different during the different
seasons of the year? How do you know?
e The weather is different during the different seasons because in winter
the weather is cold and sometimes snowy and in summer the weather is
mostly hot and sunny.

[Please continue to model the Think Pair Share process for students, as
necessary, and scaffold students in their use of the process.]
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| am going to ask two questions. | will give you a minute to think about
the question, and then | will ask you to turn to your partner and discuss
the question. Finally, | will call on several of you to share what you
discussed with your partner.

Sentence Frames 7. Evaluative Think Pair Share: What is the weather like today? What do
Is it rainy today? (Yes/No) you hope tomorrow’s weather will be like?

The weather today is (hot/warm/

: 8. After hearing today’s read-aloud and questions and answers, do
cool/cold) and (sunny/rainy/

cloudy/windy). you have any remaining questions? [If time permits, you may wish to
. allow for individual, group, or class research of the text and/or other

I hope tomorrow will be o ]

because . .. resources to answer these remaining questions.]

Word Work: Characteristics

1. In the read-aloud you heard, “Each season has its own special
characteristics.”

2. Say the word characteristics with me three times.

3. Characteristics are special qualities or traits that make a person or
thing different from others.

4. Some characteristics of my friend are that he is funny and smart.

5. What are some characteristics of the person sitting next to you? Try
to use the word characteristics when you tell about them.

[Ask two or three students. If necessary, guide and/or rephrase the
students’ responses: “Some characteristics of [name of student]
are...”]

6. What’s the word we’ve been talking about?
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Use a Making Choices activity for follow-up. Directions: | will say

a characteristic. If the characteristic | say is a characteristic of a

good friend, say, “ is a characteristic of a good friend.” If the
characteristic | say is not a characteristic of a good friend, say, “ is
a not a characteristic of a good friend.”

1.

being a good listener
e Being a good listener is a characteristic of a good friend.

hitting
e Hitting is not a characteristic of a good friend.

sharing
e Sharing is a characteristic of a good friend.

always wanting to do things his or her way
e Always wanting to do things his or her way is not a characteristic of a
good friend.

[Have students think of two more characteristics of a good friend with
their partner. Call on three partner pairs to share.]

\“% Complete Remainder of the Lesson Later in the Day
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What's the Weather Like?

Extensions

15 minutes

£ Multiple Meaning Word Activity

Sentence in Context: Seasons

Note: You may choose to have students hold up one or two fingers to
indicate which image shows the meaning being described or have a
student walk up to the poster and point to the image being described.

1. [Show Poster 1M (Seasons).] In the read-aloud you heard, “There are
four seasons in a year: winter, spring summer, and autumn.” Here,
seasons means the different times of the year.

Which picture shows the seasons: winter, spring, summer, and
autumn?
o 1

2. Seasons can also mean adds spice to food to give it more flavor.
Which picture shows how someone seasons their food?
e 2

3. I'm going to say some sentences with the word seasons. Hold up one
finger if my sentence tells about seasons in picture one; hold up two
fingers if my sentence tells about seasons in picture two.

¢ The cook seasons the chili with spices.
two fingers

There are four seasons in a year.
one finger

e QOur pen pal, Annie, told us about the weather throughout the
different seasons.
one finger

My dad seasons our food so it tastes good.
two fingers
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5 Syntactic Awareness Activity

Comparatives: Warmer and Cooler

Note: Use a cup of water with ice in it and a cup of water without ice to
demonstrate warmer and cooler. Allow students to feel the temperature
of the water in each cup before continuing with the activity.

Directions: When we want to compare two things and tell about how
warm or how cool they are, we use the words warmer and cooler. This
cup of water has ice in it. [Show cup of water with ice.] This cup of water
does not have ice in it. [Show cup of water without ice.]

Which is cooler, the cup of water with ice, or the cup of water without
ice?
e The cup of water with ice is cooler than the cup of water without ice.

Which is warmer, the cup of water with ice, or the cup of water without
ice?
e The cup of water without ice is warmer than the cup of water with ice.

I will ask you questions about two things. Tell me which one is warmer or
which one is cooler.

Note: As needed, restate students’ answers so that they are
grammatically correct. Have students repeat the corrected sentence.

1. Which is warmer, the weather in winter or the weather in summer?
e The weather in summer is warmer than the weather in winter.

2. Which is cooler, the weather in winter, or the weather in spring?
e The weather in winter is cooler than the weather in spring.

3. Which is cooler, rain or snow?
e Snow is cooler than rain.

4. Which is warmer, a sunny summer day or a windy autumn day?
e A sunny summer day is warmer than a windy autumn day.

Vocabulary Instructional Activity

Word Work: Pattern

]

1. In the read-aloud you heard, “[T]he weather pattern in the summer is
always mostly sunny and warm.”

2. Say the word pattern with me three times.

3. A pattern is something that repeats itself. We can see patterns in
weather and in other things around us.
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4. [Show the class a patterned item.] This has a pattern on it. It
has something that repeats itself. [Indicate and describe the repeating
pattern in the object you are showing.]

5. [Show additional patterned items.] What patterns do you see on
this ?

6. What’s the word we’ve been talking about?
Use a Hands On activity for follow-up. Directions: We are going to
make a pattern with these blocks [or name of other manipulative.] |
will start the pattern with these blocks. [Choose three blocks of two to
three different shapes (or colors) and place them in front of the class.]
To make a pattern, these shapes (or colors) must repeat in the same
order. Which block should come next?
Now with your partner, make your own pattern with your blocks.
[Assist students as needed to create a repeating pattern.]

(@ End-of-Lesson Check-In

What's the Weather Like?

Choose four students to focus on and record their scores on the Tens
Recording Chart. For this kind of informal observation, you should
give a score of zero, five, or ten based on your evaluation of students
understanding and language use.

0 Emergent understanding and language use
5 Developing understanding and language use
10 Proficient understanding and language use

e Tell your partner what today’s read-aloud was about.

e Tell your partner the cycle of the seasons, in order, starting with
winter.

e Tell your partner which season is the hottest.
e Tell your partner which season is the coldest.

e Tell your partner what the weather is like outside today.

Take-Home Material

Family Letter

Send home Instructional Masters 1B-1, 1B-2, and 1B-3.
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Winter

VI Lesson Objectives

Core Content Objectives

Students will:

v" Name the four seasons in cyclical order, as experienced in the United
States

v" Name at least one month in winter while referring to a calendar

v Describe a few characteristics of winter (the coldest season, freezing,
snow, blizzards, winter holidays, sledding, etc.)

<\

Describe any unique seasonal differences during winter that are
characteristic of their own locality (snow or ice, blizzards, etc.)

Identify a blizzard as a strong snowstorm with lots of snow and wind
Name at least one holiday that occurs during winter

Identify a thermometer as an instrument used to measure temperature

NS NEE NEEN

Describe how a thermometer works: when it is hotter outside, the
liquid in the thermometer rises; when it is cooler, the liquid descends

<

Describe daily weather conditions of their own locality in terms of
temperature (hot, warm, cold), cloud cover (sunny, cloudy), and
precipitation (rain, snow)

Language Arts Objectives

The following language arts objectives are addressed in this lesson.
Objectives aligning with the Common Core State Standards are noted
with the corresponding standard in parentheses. Refer to the Alignment
Chart for additional standards addressed in all lessons in this domain.

Students will:

v" With prompting and support, identify the main topic and retell key
details from “Winter” (RI.K.2)

v" With prompting and support, describe the cycle of the seasons and
make the connection between the winter season and the months of
winter (R.K.3)
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v" With prompting and support, identify the reasons the author gives to
determine whether or not it is the winter season (RI.K.8)

v" Use a combination of drawing and dictating to present a winter scene
based on information from the read-aloud “Winter” (W.K.2)

v" With guidance and support from adults, respond to questions and
suggestions from peers, and edit drawing of winter scene (W.K.2.5)

v Participate in class research project to chart daily weather conditions
onto the Class Weather Journal (W.K.7)

v Describe the winter season and what they like about winter, providing
additional detail as necessary (SL.K.4)

v Create a drawing with sufficient detail of the season of winter (SL.K.5))

v" ldentify multiple meanings of point and use them in appropriate
contexts (L.K.4a)

V" ldentify real-life connections between words—thermometer, frigid,
cautiously, and point—and their use (L.K.5¢)

Core Vocabulary

blizzards, n. Severe snowstorms with lots of wind and snow
Example: We often stayed indoors this winter because of the many
blizzards.
Variation(s): blizzard

cautiously, adv. Carefully avoiding danger or risk
Example: | cautiously looked for cars in both directions before |
cautiously crossed the street.
Variation(s): freezing points

freezing point, n. The temperature at which a liquid will turn into a solid
Example: Water turns to ice at its freezing point of 32 degrees
Fahrenheit.
Variation(s): freezing points

frigid, adj. Very cold
Example: The frigid temperature outside makes me want to stay inside
where it’s warm.
Variation(s): none

halt, n. Stop
Example: The traffic light was not working, so the policeman held up
his hand when he wanted to bring the traffic to a halt.
Variation(s): halts
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thermometer, n. An instrument or tool that measures temperature
Example: The thermometer outside says that the temperature is 75

degrees Fahrenheit.
Variation(s): thermometers

Vocabulary Chart for Winter

Core Vocabulary words are in bold.

Suggested words to pre-teach are in italics.

Multiple Meaning Word Activity word is underlined.
Vocabulary Instructional Activity words have an asterisk (*).

Type of Words Tier 3 Tier 2 Tier 1
Domain-Specific Words General Academic Words | Everyday-Speech Words
blizzards cautiously* day/month/year
Fahrenheit freezing December/January/
frigid halt February

. snowplow holiday ice

Understanding thermometer temperature shovel
weather tool sledding

snow
winter

Multiple Meaning degree %'2:)6 cold

Phrases freezing point
termometro temperatura Diciembre/Enero/

Cognates Febrero

Image Sequence

This is the order in which Flip Book images will be shown for this read-
aloud. Preview the order of Flip Book images before teaching this lesson.
Please note that it is different from the sequence used in the Tell It Again!

Read-Aloud.

2A-1: Annie in winter

2A-2: Thermometers

2A-3: Winter clothing

2A-4: Snowy Washington, D.C,
2A-2: Thermometers

2A-5: Shoveling snow

2A-6: Snowplow

2A-7: Snowman

2A-8: Sledding
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10. 2A-10: Holiday images
11. 2A-11: New Year’s Eve
12. 2A-12: Chinese New Year
13. 2A-1: Annie in winter

At a Glance Exercise Materials Minutes
Seasons Cards;
What Have We Learned? adhesive tape;
song about the seasons
Introducing the Read-Aloud Introducing “Winter large monthly calendar 15
Vocabulary Preview: Image Card 6;
Thermometer, Frigid outdoor thermometer

Purpose for Listening

Image Card 1;

Presenting the Read-Aloud  Winter large monthly calendar 10
. . Comprehension Questions
Discussing the Read-Aloud large monthly calendar 10
Word Work: Cautiously
W Complete Remainder of the Lesson Later in the Day
Ml,!ltlple Meaning Word Activity: Poster 2M (Point)
Point
Extensions Class Weather Diary Instructional Master 2B-1 15

Instructional Master 2B-2;

My Four Seasons Drawing Book drawing tools

Advance Preparation

For What Have We Learned?, have a song about the seasons ready to
teach to students. The song should name each of the seasons. (See song
suggestion in the lesson.) Give each student one Season Card and tape it
onto their clothes for this activity.

For Vocabulary Preview, bring in several outdoor thermometers for
students to use to make observations. At different times for the next few
days, you may wish to take small groups of students outdoors for them to
see the temperature change on the thermometer as the temperature gets
cooler or warmer.

Prepare a copy of Instructional Master 2B-2 for each student. This will be
the page for winter in their My Four Seasons Drawing Book.
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Note to Teacher

The class will begin their Class Weather Diary. The class will make
observations about the daily temperature, cloud cover, precipitation, and
wind. You will need to create the Class Weather Diary on a large sheet of
chart paper with five rows down (for weather) and six columns across (for
days). (See this Extension activity for a sample chart.) You may wish to
add the clip art from Instructional Master 2B-1 to the class chart. Be sure
to check the weather on a daily basis at around the same time each day
for five days.
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Nz

Winter

lntroducing the Read-Aloud 15 minutes

What Have We Learned?

Remind students that yesterday they heard a letter from their
imaginary pen pal, Annie.
Ask students: “What did we learn from Annie’s letter?”

e We learned that there are four seasons in a year, and each season has
different weather.

+ Show image 1A-13: Seasons cycle

Point to each season as you say it. Then have students say the
seasons with you.

Reinforce that the cycle of the seasons is winter, spring, summer,
autumn.

The Cycle of the Seasons

Tell students that they are going to practice more with the cycle of the
seasons.

Explain that they will each have a Seasons Card with one of the
seasons on it. Tape one of the Season Cards on the front of each
student in random order.

Tell students: “Turn to the person next to you and tell them what your
season is. Say: ‘My season is

Have students stand in one area of the room. Tell them that they are
going to make a circle to represent the cycle of the seasons and that
the cycle begins with winter. Invite a student wearing a winter card to
take the first spot.

Invite a student who is wearing a spring card to take the next spot in
the circle. Continue in this fashion until you have completed the circle.
If the cycle ends unevenly (the total number of students is not divisible
by four) have the remaining students stand together with a student
wearing the same season card as they are wearing.
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Note: You will teach students the song about the seasons you have
chosen. Teach the song while students are standing in the circle to
help them remember the cycle of the seasons. You may choose to
have students sit down to begin with, and then stand as their season
is named in the song. Use the following song, sung to the tune of “Oh
My Darling, Clementine,” or select another song of your choice.

There are four seasons,

There are four seasons,

There are four seasons in the year.
Winter, spring, then

Summer, autumn.

There are four seasons in the year.

Introducing Winter

e Show students a large monthly calendar and assist them in identifying
today’s month and date.

e Tell students that in today’s read-aloud, their imaginary pen pal,
Annie, is going to tell them about the first season in the cycle of the
seasons—winter.

e Explain that in the United States, the season of winter begins in
the month of December and includes the months of January and
February. Display the winter months at the front of the class.

¢ Remind students of the current date and ask if they are presently in
the winter season.

Note: Do not expect students to identify the current season if it is not
winter.

Vocabulary Preview

Thermometer
[Show Image Card 6: Thermometer.]

1. Today you will learn about a thermometer and what it does.
[Pass around examples of outdoor thermometers.]
This is a thermometer.

2. Say the word thermometer with me three times.

3. Athermometer is a tool used to measure how hot or cold something is.

40 Seasons and Weather: Supplemental Guide 2A | Winter

© 2013 Core Knowledge Foundation



4. When | am sick, the nurse uses a thermometer to see if | have a fever.

5. Tell your partner something we use a thermometer for. Use the word
thermometer when you tell about it.

Frigid
1. In today’s letter from Annie about winter, you will hear the word frigid
to describe winter weather.

2. Say the word frigid with me three times.
3. Frigid means very, very cold.

4. When it’s frigid outside, many animals stay in their homes to keep
warm.

5. Tell your partner something that happens when the weather is frigid.
Use the word frigid when you tell about it. [You may wish to ask: “Can
we use a thermometer to see how cold it is outside? Can we use a
thermometer to see if we have a fever? Can we use a thermometer to
see how warm the water is?”]

[Suggestions: there is cold wind, it might snow, people wear hats,
mittens, and scarves, pets stay indoors, breath can be seen in the air,
people shiver.]

Purpose for Listening

Tell students that today they will listen to a new letter from their pen pal,
Annie. The main topic—or the main idea—of Annie’s letter is winter. Tell
them that their job is to listen carefully for the characteristics of—or different
ways to describe—winter and some things that people do in the winter.

By the end of the lesson, students should be able to:

v Describe any unique seasonal differences during winter that are
characteristic of their own locality (snow or ice, colder temperatures)

v Identify a blizzard as a strong snowstorm with lots of snow and wind
V" ldentify a thermometer as an instrument used to measure temperature

v" Describe how a thermometer works: when it is hotter outside, the
liquid in the thermometer rises; when it is cooler, the liquid descends
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Presenting the Read-Aloud 10 minutes

+« Show image 2A-1: Annie in winter

Dear Kindergartners,

Hello again from your pen pal, Annie! In my last letter, | told you about
the four seasons—winter, spring, summer, and autumn.

[Show Image Card 1. Point to the winter scene.]
Today I’'m going to tell you more about the first season in the cycle of
the seasons—winter. What kinds of things do you think of when | say
winter?

[Pause for students to respond.]

I’ll tell you what | think of: cold!

Winter is the coldest season of the year in the United States. Winter
includes the months of December, January, and February. Let’s look at
the calendar to see when winter is.

[Show students the span of winter on the calendar. Then show students today’s
date on the calendar.]

Can you tell by looking at today’s date on the calendar if it is winter now?

[Pause for students to respond. Correct responses as needed.]
+« Show image 2A-2: Thermometers

It can get very cold in the winter. Do you know how we can tell

just how hot or cold it is outside? We can tell how hot or cold it is

by using a tool called a thermometer. A thermometer measures
temperature—which is a number we use to talk about how hot or

cold it is. When it is hot outside, the liquid in the thermometer rises
towards the top to show that it is hot. A temperature like 80 degrees is
hot. A temperature like 100 degrees or more is really, really hot!

[Show this on the thermometer on the left side ]

When it is cold outside, the liquid in the thermometer stays down
near the bottom to show that it is cold. A temperature like 50 degrees
is cold. A temperature like 30 degrees is really, really cold!
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[Show this on the thermometer on the right side.]

Which of these thermometers do you think show what the
temperature might be in the wintertime?

+« Show image 2A-3: Winter clothing

Sometimes, it gets so cold outside that we say it is frigid. Do you
remember what frigid means? It means very, very cold. When the
temperature is frigid, it’s a good idea to wear clothes that will keep
you warm when you go outside. Clothes like hats, scarves, coats, and
mittens help keep you warm when it is very cold—or frigid—outside.

+« Show image 2A-4: Snowy Washington, D.C.

It is usually cold during the winter where | live in Washington, D.C.
Sometimes it even gets cold enough to snow! For it to snow, the
temperature must be below 32 degrees Fahrenheit.

4« Show image 2A-2: Thermometers
[Point to the 32-degree-mark as you talk about it.]

Thirty-two degrees Fahrenheit is called the freezing point. When
the temperature outside is at the freezing point or lower, water will
freeze, and it will snow or sleet instead of rain.

Discuss with your partner what the weather is like during the winter
where you live. Is the temperature very cold or frigid? Or is the
temperature just a little colder than usual? Do you get a little snow, a
lot of snow, or no snow at all? Does it get icy outside sometimes?

[Allow thirty seconds for students to talk. Call on three partner pairs to share
their answers.]

+« Show image 2A-5: Shoveling snow

Sometimes there are big snowstorms called blizzards. During a
blizzard, there is lots of snow and wind. When there is a blizzard,
traffic comes to a halt—all the cars and trucks on the road stop. They
halt—or stop—because there is too much snow to drive. Schools will
be closed if there is a blizzard, too.

When it snows, people use snow shovels to shovel snow off sidewalks
so that others do not slip and get hurt. People also shovel their
driveways so they can get their cars out once it is safe enough to drive.

Seasons and Weather: Supplemental Guide 2A | Winter 43

© 2013 Core Knowledge Foundation



+# Show image 2A-6: Showplow

In many places where it snows, snowplows clear the snow from the
streets. The big plow on the front of the truck scrapes the snow and
ice from the streets. But even though people shovel snow off the
sidewalks and snowplows scrape snow off the streets, people should
always drive and walk slowly and cautiously—or very carefully. Snow
and ice are slippery, so you should use extra caution—or be extra
careful—when there is snow or ice on the ground.

+« Show image 2A-7: Snowman

Shoveling snow can be hard work, but you can also have fun in the
snow. I’'m always happy when it snows because | love to play in it! |
like to build snowmen and play outside with my friends.

+« Show image 2A-8: Sledding

Another way to have fun in the snow is to go sledding! After a big
snow, all you need is a hill, warm clothes, and a sled or a flattened
cardboard box to slide on. Sledding is my favorite part of winter!

« Show image 2A-10: Christmas, Hanukkah, and Kwanzaa

[Point to each image as you talk about it. You may wish to talk about other
holidays celebrated by your students during the winter months.]

Winter is also a time when people celebrate different holidays. Some
people celebrate Christmas, a Christian holiday. These people are
exchanging gifts at Christmas. Some people celebrate Hanukkah,

a Jewish holiday. These people are lighting a menorah during
Hanukkah. Some people celebrate Kwanzaa, which means the first
fruits of the harvest. Kwanzaa is a holiday celebrated by some African
Americans.

« Show image 2A-11: New Year’s Eve

Another important winter holiday is on December 31st, which is the
last day of the year. This day is called New Year’s Eve.

[Show December 31st on the calendar.]

January 1st, the day after December 31st, is the beginning of a new
year. January 1st is called New Year’s Day. We always have vacation
from school around Christmas time and New Year’s Eve. Then soon
after New Year’s Day, we go back to school again.
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+# Show image 2A-12: Chinese New Year

The Lunar New Year—also known as Chinese New Year—is a holiday
that happens around the end of January and middle of February. The
color red—a color of luck and happiness—is the color people wear
on Chinese New Year. Homes are decorated with red paper cut into
special designs, and red lanterns are put on display. Children often
receive red envelopes, which are supposed to bring them good luck
and good fortune in the New Year. Families gather together to wish
each other good luck while feasting on different foods and setting off
fire crackers.

+# Show image 2A-1: Annie in winter

There are so many fun things to do during winter!
Tell your partner what you like about winter or what is your favorite
part of winter.

[Allow thirty seconds for students to talk. Call on three students to share.]
Your friend,

Annie

Discussin_g the Read-Aloud 10 minutes

Comprehension Questions

If students have difficulty responding to questions, reread pertinent lines
of the read-aloud and/or refer to specific images. If students give one-
word answers and/or fail to use read-aloud or domain vocabulary in their
responses, acknowledge correct responses by expanding the students’
responses using richer and more complex language. Encourage students
to answer in complete sentences. Model answers using complete
sentences for students.

1. Literal What is the main topic, or main idea, of Annie’s letter today?
e The main idea of Annie’s letter today is winter.

2. Literal In which month does winter begin?
e Winter begins in December.
[Show December on the calendar.]

3. What are the other months in winter?
* The other months in winter are January and February.
[Show January and February on the calendar.]
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4. [iteral What is the tool we use to measure temperature, or how hot or
cold it is outside?
e \We use a thermometer to measure temperature.

« Show image 2A-2: Thermometers

Sentence Frames
Does it snow here in the winter?
(Yes/No)

Where we live, winter is
and

My family and |
and in the winter.

5. Inferential What does it mean when the liquid in the thermometer
stays down near the bottom?
e When the liquid in the thermometer stays down near the bottom, it
means it is cold outside.

What does it mean when the liquid in the thermometer stays up near

the top?

* When the liquid in the thermometer stays up near the top, it means it is
hot outside.

6. Literal What do we call a strong snowstorm with lots of snow and
wind?
e A strong snowstorm with lots of snow and wind is called a blizzard.

7. Inferential What are some things people do during winter? Tell your
partner about a holiday that you or others celebrate in the winter.
e During winter, people shovel snow, build snowmen, go sledding, and
celebrate holidays.

[Please continue to model the Think Pair Share process for students, as
necessary, and scaffold students in their use of the process.]

| am going to ask a question. | will give you a minute to think about the
question, and then | will ask you to turn to your partner and discuss the
question. Finally, | will call on several of you to share what you discussed
with your partner.

8. Evaluative Think Pair Share: What are some characteristics, or ways to
describe winter where we live?

9. After hearing today’s read-aloud and questions and answers, do
you have any remaining questions? [If time permits, you may wish to
allow for individual, group, or class research of the text and/or other
resources to answer these remaining questions.]
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Word Work: Cautiously

1. In the read-aloud you heard, “[E]ven though people shovel snow off
the sidewalks and snowplows scrape snow off the streets, people
should always drive and walk slowly and cautiously.”

2. Say the word cautiously with me three times.
3. Cautiously means carefully avoiding—or staying away from—danger.

4. Alan and Phoebe cautiously walked along the path in the woods,
staying away from poison ivy and looking out for snakes.

5. What would you do cautiously? Would you carry a bowl! of hot soup
to the table cautiously? Would you cross the street cautiously? Would
you walk around with scissors cautiously? Would you walk around
someone swinging on the swings cautiously?

[Ask two or three students. If necessary, guide and/or rephrase the
students’ responses: “l would cautiously.”]

6. What’s the word we’ve been talking about?

Use an Acting It Out activity for follow-up. Directions: Think of something
you do cautiously. Then turn to your partner and act it out. Try not to say
anything, but only show your partner how you would do it. Then your
partner will guess what you are doing by saying: “You are ing
cautiously.”

[Provide an example if necessary: “You are carrying your bow! of hot
soup cautiously.”]

% Complete Remainder of the Lesson Later in the Day
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Nz

Winter

Extensions

15 minutes

£ Multiple Meaning Word Activity

Associated Phrase: Point

Note: You may choose to have students hold up one, two, or three
fingers to indicate which image shows the meaning being described,
or have a student walk up to the poster and point to the image being
described.

[Show Poster 2M (Point).] In the read-aloud you heard, “When the
temperature outside is at the freezing point or lower, it will snow or
sleet instead of rain.” Which picture shows this?

o 1

Point also means something else. Point also means a small dot.
Which picture shows this?
e 2

Point has a third meaning. Point also means to show someone
something by moving your fingers in a particular direction. Which
picture shows this?

e 3

[Point to the thermometer that shows the freezing point.] With your

partner, talk about what you think of when you see this kind of point.

e Answers may vary (e.g., when | see this kind of point | think of how cold
it is outside).

[Point to the dot.] With your partner, talk about what you think of

when you see this kind of point.

e Answers may vary (e.g., when | see this kind of point | think of a dot on
my paper).

[Point to the picture of the girl pointing to the cycle of seasons.] With
your partner, talk about what you think of when you see this kind of
point.
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Temperature

Cloud cover
Precipitation
Wind

e Answers may vary (e.g., when | see this picture | think of how my teacher
points to the map).

Class Weather Diary

[You may wish to use the clip art from Instructional Master 2B-1 in place
of the written labels for types of weather on the left column,]

Discuss with students what the current season is and what the
weather has been like in your area the last few days. Tell students that
they will keep a Class Weather Diary together. Every day they will go
outdoors at the same time to observe the weather.

While outdoors, ask students to make observations about whether

it is hot or cold; whether it is cloudy or sunny; whether it is rainy;

and whether it is windy. Once inside, fill out the chart. Draw a simple
thermometer to show the temperature; draw the cloud cover (cloudy,
sunny, or partly cloudy); draw rain, snow, or an “X” if there is no
precipitation; and draw a check if it is windy or an “X” if it is not windy.

After five days, discuss the characteristics of the current season
in your locality as well as the weather changes and temperature
changes that occurred.

You may wish to reinforce the concept of yesterday, today, and
tomorrow by asking questions (e.g., how is the weather today different
from the weather yesterday?).

My Four Seasons Drawing Book (Instructional Master 2B-2)

Remind students that most of the United States experiences four
seasons. Remind students that so far they have only learned about
winter, the first season in the cycle of the seasons. Have students tell
you the cyclical order of the seasons: winter, spring, summer, and
autumn.
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Tell students that they are going to make a Four Seasons Drawing
Book. Today they will draw their winter scene.

Distribute drawing tools and Instructional Master 2B-1 to students.
Have students draw a winter scene. If students have trouble thinking
of what to draw, you may wish to show them winter images from the
previous two read-alouds. Have students try to include themselves
and what they would be wearing and doing during this season.

You may choose to have each student orally complete two sentence
frames about their drawing as you write what the student says at the
bottom of the page. For example, “Winter is and ., and
“In the winter, | J

After students have finished their drawings, have them present their
scenes to their partners, in small groups, or with home-language
peers and tell them to explain the characteristics of winter they have
chosen to draw. Encourage them to ask and answer questions about
the pictures. Encourage them to make observations about how their
pictures are the same and different. [If time permits, you may wish to
have students edit their pictures for accuracy and detail].
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Nz

Spring

VI Lesson Objectives

Core Content Objectives

Students will:

v" Name the four seasons in cyclical order, as experienced in the United
States

v" Name at least one month in spring while referring to a calendar

v Describe a few characteristics of spring (rainy, windy, ice/snow melt,
rivers full/flood, planting on the farm, baby animals born, holidays)

v Describe any unique seasonal differences during spring that are
characteristic of their own locality (increased rain, flooding, blooming
of trees, etc.)

v" Name at least one holiday that occurs during spring

v" Describe daily weather conditions of their own locality in terms of
temperature (hot, warm, cold), cloud cover (sunny, cloudy), and
precipitation (rain, snow)

Language Arts Objectives

The following language arts objectives are addressed in this lesson.
Objectives aligning with the Common Core State Standards are noted
with the corresponding standard in parentheses. Refer to the Alignment
Chart for additional standards addressed in all lessons in this domain.

Students will:

v" With prompting and support, identify the main topic and retell key
details from “Spring” (RI.K.2)

v" With prompting and support, describe the characteristics of spring
and make the connection between the spring season and the months
of spring (RI.K.3)

v" With prompting and support, identify the facts the author gives that
show changes that happen in the spring (RI.K.8)
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v" Use a combination of drawing and dictating to present a spring scene
based on information from the read-aloud “Spring” (W.K.2)

v" With guidance and support from adults, respond to questions and
suggestions from peers and edit drawing of spring scene (W.K.5)

v Participate in class research project to chart daily weather conditions
onto the Class Weather Journal (V.K.7)

v' With assistance, categorize and organize information about the
unique characteristics of winter onto a Seasons Comparison Chart
(W.K.8)

v Describe what spring is like in their locality (SL.K.4)
v Create a drawing with sufficient detail of the season of spring (SL.K.5)

v" Produce and expand complete sentences to show cause and effect
using the word because in shared language activities (L.K.1f)

V" ldentify multiple meanings of spring and use them in appropriate
contexts (L.K.4a)

v" Demonstrate understanding of the adverb gradually by relating it to its
opposite, suddenly (L.K.5b)

v" ldentify real-life connections between words—melt, blossoms, spring,
and gradually—and their use (L.K.50)

v Learn the meaning of sayings “April showers bring May flowers,” and
“March comes in like a lion and goes out like a lamb” (L.K.6)

Core Vocabulary

blossoms, n. Flowers on trees or bushes
Example: Washington, D.C., has beautiful cherry blossoms in the
spring.
Variation(s): blossom

floods, v. When water overflows and spreads out onto dry land

Example: The river floods when we get too much rain at once.
Variation(s): flood, flooded, flooding

gradually, adv. Slowly; bit by bit
Example: The fields across from our home gradually turn green in the
spring.
Variation(s): none

seedlings, n. Young plants
Example: The seedlings will grow into larger plants.
Variation(s): seedling
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thaw, v. To begin to melt or soften after being frozen
Example: | can’t wait for the ground to thaw so | can plant my flowers.
Variation(s): thaws, thawed, thawing

Vocabulary Chart for Spring

Core Vocabulary words are in bold.
Multiple Meaning Word Activity word is underlined.

Vocabulary Instructional Activity words have an asterisk (*).
Suggested words to pre-teach are in italics.

Type of Words Tier 3 Tier 2 Tier 1
Domain-Specific Words General Academic Words | Everyday-Speech Words
Easter celebrate animal
Holi gradually* farmer
Passover holiday frozen
seedlings melt green
nutrient grow
. thaw ice
Understanding March/April/May
rain
seed
snow
warmer
winter
bloom field floods
Multiple Meaning blossoms soil flower
season spring plant
April showers bring
May flowers.
Phrases In like a lion and out
like a lamb.
Memorial Day
celebrar animal
nutriente marzo/abril/mayo
Cognates

flor
planta
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Image Sequence

This is the order in which Flip Book images will be shown for this read-
aloud. Preview the order of Flip Book images before teaching this lesson.
Please note that it is different from the sequence used in the Tell It Again!
Read-Aloud Anthology.

. 3A-1: Annie in Spring

. 3A-6: Potomac River

. 3A-2: Spring Showers

. 3A-3: Washington, D.C. cherry blossoms

y
2

3

4

5. 3A-4: Farmer in spring
6. 3A-5: Collage of farm animals
7. 3A-7: Easter, Passover, and Holi
8. 3A-8: lwo Jima Memorial

9

. 3A-9: Seasons diagram
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At a Glance

Exercise Materials Minutes

Image Cards 1, 2;
Instructional Masters 3A-1, 3A-

What Have We Learned? . . .
2; drawing tools;
Seasons Comparison Chart
Introducing the Read-Aloud | introducing Spring large monthly calendar 15

Vocabulary Preview:

ice cubes, cups of warm water
Melt, Blossoms » cup

Purpose for Listening

Presenting the Read-Aloud | Spring

large monthly calendar;

cup or bowl, tray, water 10

Comprehension Questions

Discussing the Read-Aloud | s,yings and Phrases: April 10

Showers Bring May Flowers

w Complete Remainder of the Lesson Later in the Day

Extensions

Multiple Meaning Word Activity:

Spring Poster 3M (Spring)

Syntactic Awareness Activity:
Cause and Effect

15
Vocabulary Instructional

Activity: Gradually

End-of-Lesson Check-In: My Instructional Master 3B-1;
Four Seasons Drawing Book drawing tools
Advance Preparation

Create a large Seasons Comparison Chart on chart paper. (See example
in What Have We Learned?) The class will fill this chart out together.
Make sure to cover the columns for the seasons that have not been
addressed yet.

Students will have their own version of the Seasons Comparison Chart.
Prepare copies of Instructional Masters 3A-1 (Winter Chart) and 3A-2
(Winter Image Sheet) for each student. Students can draw or cut and
paste images from their Winter Image Sheet onto their Winter Chart.

For Vocabulary Preview, demonstrate what melts looks like by putting ice
cubes into warm water.

Prepare a copy of Instructional Master 3B-1 for each student. This will be
the page for spring in their My Four Seasons Drawing Book.
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Note to Teacher

For the Seasons Comparison Chart, you may wish to first fill out the large
chart as a class and then have students fill in their individual season
chart. You may also wish to have students work in small groups or home-
language pairs to fill in their own chart.

Please continue to fill in the Class Weather Diary (Day 2).
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Nz

Spring

lntroducing the Read-Aloud 15 minutes

What Have We Learned?

Remind students that yesterday they practiced the cycle of the
seasons.

Show Image Card 1 and ask students what the cycle of the seasons
is. Have them answer in a complete sentence: “The cycle of the
seasons is winter, spring, summer, autumn.”

Have the class sing the seasons song from Lesson 2. Point to each
season on the Image Card 1 as it is mentioned in the song.

Remind students that yesterday they heard their second letter from
their imaginary pen pal, Annie. Ask students what Annie’s letter was
about. Call on three volunteers to name different characteristics of
winter.

Seasons Comparison Chart

Give each student Instructional Masters 3A-1 and 3A-2. Tell them that
this is their chart for winter. Point to the snowflake on their chart and
tell them that the snowflake is a symbol for winter. Point to the first
row and tell them that they will put a picture of a thermometer to show
the temperature for winter. Students may also wish to draw what the
weather is like during the winter. Point to the middle row and tell them
that they can draw or cut and paste images of clothing worn during
the winter. Point to the last row and tell them that they can draw or cut
and paste images of activities and holidays that happen during the
winter.
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Winter Spring Summer Autumn

December
Months January
February
Temperature/ cold
Thermometer
) Heavy jacket,
Clothing People scarf, mittens,
Wear boots
Special Activities/ New Y?ar_s ;
lid sledding;
Holi ays making snowmen

e Explain to students that they will fill out a class Seasons Comparison
Chart together.

Note: Tell students that you are going to write down what they say,
so that you will all remember important facts about each season.
Tell them you will read the written words to them whenever you are
working on the chart because they still have not learned all of the
sounds that different letters and combinations of letters represent.

e One by one, discuss each item listed in the left-hand column as it
relates to Annie’s description of winter. As you discuss each item,
refer to the corresponding images from the read-aloud “Winter” and
write a one-word description for each item.

e Take this opportunity to also talk about whether there are any unique
seasonal differences in the wintertime that are characteristic of your
own locality.

e Add Image Card 2 (winter) to the top of the chart above the winter
heading. Save the chart for future lessons.

Introducing Spring

e Show students a large monthly calendar and assist them in identifying
today’s month and date.

e Tell students that in today’s read-aloud, their imaginary pen pal,
Annie, is going to tell them about the season that comes after winter
in the cycle of the seasons—spring.

e Explain that in the United States, the season of spring begins in the
month of March and also includes the months of April and May. Show
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these months on the calendar as you name the months of spring.

e Remind students of the current date and ask if they are presently in
the season of spring.

Note: Do not expect students to identify the current season if it is not
spring.

Vocabulary Preview

1. One characteristic of spring is that the snow and ice begin to melt.
2. Say the word melt with me three times.

3. Something melts when heat or warmth causes it to change from a
solid to a liquid.
[Use an ice cube and some warm water to demonstrate this.]

4. This ice cube is frozen solid. The ice cube melts and changes into a
liquid when it is put into warm water.

5. Can you think of something that melts when it gets warm or hot? Tell
your partner what it is. Use the word melt when you tell about it.

Blossoms

Show image 3A-3: Washington, D.C. cherry blossoms

1. In Annie’s letter today, she will tell us about the cherry blossoms in her
hometown of Washington, D.C.

Say the word blossoms with me three times.

Blossoms are the flowers on trees or bushes.

Bumble bees like to buzz around the blossoms on the cherry tree.

o & 0D

Describe the blossoms in this picture to your partner. What color
are they? How big are they? Where do they grow? Use the word
blossoms when you describe them.

Purpose for Listening

Tell students that today they will hear another letter from their pen pal,
Annie, and that the main topic—or the main idea—of Annie’s letter is
spring. Tell them that their job is to listen carefully for the type of weather
that is characteristic of spring and for things that happen in spring.
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By the end of the lesson, students should be able to:

v Correctly name a few characteristics of spring (rainy, windy, ice/

snow melt, rivers full/flood, planting on the farm, baby animals born,
holidays)

Describe any unique seasonal differences during spring that are
characteristic of their own locality (increased rain, flooding, blooming
of trees, etc.)
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Presenting the Read-Aloud 10 minutes

4« Show image 3A-1: Annie in Spring

Dear Kindergartners,

In my last letter | told you all about winter. In today’s letter, I’'m going
to tell you about the next season in the cycle of the seasons. Do you
know which season that is?

[Call on three students to answer.]

The next season is spring!

Spring doesn’t arrive all of a sudden. Spring arrives gradually—spring
comes slowly, or bit by bit. Spring begins in the middle of March, and
it continues through the months of April and May. Let’s look at the
calendar to see the months in spring.

[On a large monthly calendar, show students the beginning and duration of
spring. Show today’s date on the calendar.]

Can you tell by looking at today’s date on the calendar if it is spring
now?

[Pause for students to respond. Correct responses as needed.]

During spring, the days are longer than they are during winter. That
means we have more sunlight each day. The sun causes the air to get
warmer. Any snow or ice that is on the ground begins to melt and the
ground begins to thaw. When something thaws that means it is not
hard or frozen anymore.

+ Show image 3A-6: Potomac River

When snow and ice melt, they turn into water. This water flows—or
goes—into the rivers and streams, making them very full. Rivers
usually reach their highest levels during the spring. Sometimes the
river water becomes so high, it floods. When a river floods, that
means the water comes over the sides of the river and goes onto the
land.

[You may wish to show the concept of flood by pouring water into a cup or
bowl until it overflows. Catch the water in the tray.]
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? 4+ Show image 3A-2: Spring showers

Something else that causes some rivers to flood is the rain during
spring. There are many rainy days in the spring, especially in March
and April. Sometimes after the rain you can see a colorful rainbow in
the sky.

[Ask students: “Who has seen a rainbow in the sky before?” Take a quick tally.
You may wish to mention the order of colors in the rainbow: red, orange, yellow,
green, blue, indigo, violet.]

There is a saying that tells us, “April showers bring May flowers.” This
means that the rains of April help plants to grow big and healthy, so
they produce beautiful flowers in May and throughout the summer.

Besides being rainy, spring is also a very windy season. In fact, the
windy beginning of spring is a perfect time to fly a kite! Some people
say, “March comes in like a lion and goes out like a lamb.”

[Show the month of March. Point to the beginning of March and say, “in like a
lion.” Ask students to describe a lion or tell you what they think of when they
hear lion. Point to the end of March and say, “out like a lamb.” Ask students to
describe a lamb or tell you what they think of when they hear lamb.]

The weather in March starts out stormy and windy, like a strong and
powerful lion. Then, by the end of spring the weather is calm and mild,
like a soft, gentle lamb.

+« Show image 3A-3: Washington, D.C. cherry blossoms

The world outside changes during spring. Flowers are one of the most
important signs of spring because they tell you that the plant world
has come to life once again. Soon, bees will be buzzing among the
flowers, and birds will be chirping in the leafy trees. The days will
become longer and the weather will become warm and pleasant.

[Point to the blossoms in the image as you talk about them.]

My hometown of Washington, D.C., is famous for the cherry
blossoms that bloom here each spring. Do you remember what
blossoms are?

[Call on two students to answer.]
e Blossoms are the flowers on trees or bushes.

In April, the cherry trees throughout the city burst into bloom, and
millions of brilliant pink and white flowers tell us that spring is here! Many
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other kinds of trees have pretty, colorful blossoms in spring, too.
Do you see pretty blossoms in spring where you live?

[Call on three students to respond.]

+ Show image 3A-4: Farmer in spring

Spring is an important time on farms.

Turn to your partner and tell them something you remember learning
about farms with Old MacDonald.

[Remind students of the Farms domain. Allow students to talk for thirty
seconds. Call on two partner pairs to share.]

For the farmer, it is time to get back out in the fields. The farmer must
plow his soil and prepare it for planting. He plows the field in order to
bring up the nutrients—or healthy parts—in the soil. Then the farmer
will go through his plowed fields and plant his seeds in neat rows. A
couple of weeks later, the field will be full of little green seedlings—or
young, baby plants. By summer the seedlings will have grown into
big, green plants.

+« Show image 3A-5: Collage of farm animals

Spring is also an important time for the animals on the farm. Many
animals give birth to new baby animals in the springtime. The
barnyard and fields are full of baby animals.

[Point to each animal as you read about it.]

Baby horses—called foals—play in the fields. Lambs nuzzle close to
the mother sheep. Ducklings line up and follow their mother duck to
the pond.

+« Show image 3A-7: Easter, Passover, and Holi

[Point to each holiday as you describe it.]

Spring is also a time to celebrate more holidays. Several holidays
are celebrated during the springtime. During the Christian holiday

of Easter, some people decorate eggs and go on Easter egg hunts.
During the Jewish holiday of Passover, special food is served to
family and friends at the Passover Seder. The Hindu holiday of Holi
is a festival of colors, during which people celebrate the colors of
springtime by dancing, singing, and sprinkling colored water on each
other.
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[You may wish to ask students which holidays they celebrate during spring, or
have partner pairs talk about the holidays they celebrate during spring.]

« Show image 3A-8: lwo Jima Memorial

Another important holiday in spring is called Memorial Day. Memorial
Day is celebrated on the last Monday in May. On this day, we honor
the American men and women who have fought in different wars to
protect the United States. Many people celebrate Memorial Day with
parades, picnics, barbecues, and family gatherings.

4« Show image 3A-9: Seasons diagram

[Point to the symbol for spring in the cycle of the seasons.]

| hope you enjoyed hearing about spring.
Discuss with your partner what spring is like where you live. What’s

the weather like? Do you have flooding? Do many trees have
blossoms?

[Allow thirty seconds for students to talk. Call on three partner pairs to share
their answers.]

Thanks for answering my questions about spring. Now | know what
spring is like where you live!

Your friend,
Annie
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Discussin_g the Read-Aloud 10 minutes

Comprehension Questions

If students have difficulty responding to questions, reread pertinent lines
of the read-aloud and/or refer to specific images. If students give one-
word answers and/or fail to use read-aloud or domain vocabulary in their
responses, acknowledge correct responses by expanding the students’
responses using richer and more complex language. Encourage students
to answer in complete sentences. Model answers using complete
sentences for students.

1. Literal What is the main topic, or main idea, of Annie’s letter today?
e The main idea of Annie’s letter today is spring.

2. Literal In which month does spring begin?
e Spring begins in March.
[Show March on the calendar]

What are the other months in spring?
® The other months in spring are April and May.
[Show April and May on the calendar.]

3. Inferential What is the weather like in spring?
* The weather in spring is rainy and windy. The sun warms the air and
snow and ice begin to melt.

4. Inferential What are some things that happen during spring?
e During spring, rivers flood, farmers prepare the soil for planting and plant
seeds, baby animals are born, and blossoms come out on the trees.

5. Inferential Why do the rivers flood?
® The rivers flood because they are full from the melting snow and rainy
weather.

6. Literal What are some holidays in spring?
e Some holidays in spring are Easter, Passover, Holi, and Memorial Day.

[Please continue to model the Think Pair Share process for students, as
necessary, and scaffold students in their use of the process.]

| am going to ask a question. | will give you a minute to think about the
question, and then | will ask you to turn to your partner and discuss the
question. Finally, | will call on several of you to share what you discussed
with your partner.
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Sentence Frames 7. Evaluative Think Pair Share: What are some characteristics, or ways to

Does it rain more in spring than describe spring where we live?

in the winter? (Yes/No) . , .
8. After hearing today’s read-aloud and questions and answers, do

you have any remaining questions? [If time permits, you may wish to
allow for individual, group, or class research of the text and/or other
resources to answer these remaining questions.]

(an you see the blossoms in the
spring? (Yes/No)

The weather in spring is

and where we live.
'”Zhe sping,Iansee_____ Sayings and Phrases: April Showers Bring May Flowers.
dan A

e Remind students that in today’s letter from Annie they heard, “April
showers bring May flowers.”

e Have students repeat, “April showers bring May flowers.” [You
may wish to have the class come up with motions for showers and
flowers.]

e Ask students how the saying “April showers bring May flowers” is
used in the read-aloud.
e The rain in April causes the flowers to bloom in May.

e Tell students that people may also say, “April showers bring May
flowers” to mean that an unpleasant, or not-so-fun situation will later
turn into a pleasant, or fun situation.

e Say to students: “Tell your partner about a time you experienced
‘April showers bring May flowers,’ or a time that may have been hard
work or not so fun at first, but later turned out to be fun.” Allow thirty
seconds for partners to talk. Help partners initiate their conversation
and encourage them to ask questions to get more information. Call on
a few volunteers to share.

w Complete Remainder of the Lesson Later in the Day
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Nz

Spring

Extensions 15 minutes

£ Multiple Meaning Word Activity

Associated Phrase: Spring

Note: You may choose to have students hold up one, two, or three
fingers to indicate which image shows the meaning being described
or have a student walk up to the poster and point to the image being
described.

1. [Show Poster 3M (Spring).] In the read-aloud you heard, “Spring
begins in the middle of March, and it continues through the months of
April and May.” Which picture shows this?

e 1

2. Spring can also mean a source of water coming up from the ground.
Which picture shows this?
e 2

3. Spring has a third meaning. Spring can also mean to move or jump
forward and upward. Which picture shows this?
e 3

4. [Point to the season of spring.] With your partner, talk about what you
think of when you see this kind of spring.
e Answers may vary (e.g., When | see this kind of spring, | think of warmer
weather and new flowers blooming.).

5. [Point to the picture of a spring.] With your partner, talk about what
you think of when you see this kind of spring.
e Answers may vary (e.g., When | see this kind of spring, | think of looking
for little fish in the water; | think of a river.).

6. [Point to the boy springing.] With your partner, talk about what you
think of when you see this kind of spring.
e Answers may vary (e.g., When | see this kind of spring, | think of jumping;
| think of springing over a puddle so | won’t get my shoes wet.).
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5 Syntactic Awareness Activity

Cause and Effect

Directions: Some things happen because of other things. We call this
cause and effect. For example, new flowers bloom because of the spring
rain. | am going to say two sentences. Your job is to connect, or put the
two sentences together using the word because to make one sentence. If
| say, “New flowers bloom,” and “There is a lot of rain in spring,” you say,
“New flowers bloom because there is a lot of rain in spring.”

Note: To make this exercise more challenging, you may choose to
change the order of the two given sentences. As needed, restate
students’ answers so that they are grammatically correct. Have students
repeat the corrected sentence.

1. The snow melts in spring. The sun is warmer.

The snow melts in spring because the sun is warmer.
2. The ground thaws in spring. The days are longer and warmer.

The ground thaws in spring because the days are warmer and longer.
3. The nutrients come up from the soil. The farmer plows the field.

The nutrients come up from the soil because the farmer plows the field.
4. The rivers flood. The melting snow and ice make the rivers full.

The rivers flood because the melting snow and ice make the rivers

full.

Vocabulary Instructional Activity

Word Work: Gradually

]

1. In the read-aloud you heard, “Spring arrives gradually, which means
slowly, or bit by bit.”

2. Say the word gradually with me three times.

3. Gradually means slowly, or over a long period of time.
If something happens gradually, it happens slowly.

4. The seedling gradually grew into a tree.

5. What are some things that happen gradually? Or, what are some
things we do gradually? Try to use the word gradually when you tell
about them.
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[Ask two or three students. If necessary, guide and/or rephrase the
students’ responses: “ happens gradually,” or “I| gradually.”]

6. What’s the word we’ve been talking about?

Use an Opposites activity for follow-up. Directions: The opposite of
gradually is suddenly. If something happens suddenly, it happens very
quickly, or all of a sudden. If what | say is something that happens
gradually, say, “ happens gradually.” If what | say is something that
happens suddenly, say, “ happens suddenly.”

1. growing up
e Growing up happens gradually.

2. winter turning to spring
e Winter turning to spring happens gradually.

3. dropping crayons on the floor
e Dropping crayons on the floor happens suddenly.

4. a seedling growing into a tree
e A seedling growing into a tree happens gradually.

5. the wind slamming the door shut
e The wind slamming the door shut happens suddenly.

6. lightning flashing in the sky
e Lightning flashing in the sky happens suddenly.

End-of-Lesson Check-In

My Four Seasons Drawing Book (Instructional Master 3B-1)

¢ Tell students that they are going to add spring to their My Four
Seasons Drawing Book.

e Distribute drawing tools and Instructional Master 3B-1 to students.
Have students draw a spring scene. If students have trouble thinking
of what to draw, you may wish to show them images from the read-
aloud. Have students include colors, plants, and animals they would
see during spring. Also, have them try to include themselves and what
they would be wearing and doing during this season.

¢ You may choose to have each student orally complete two sentence
frames about their drawing as you write what the student says at the
bottom of the page. For example, “Spring is and ,”and
“In spring, | J
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After they have finished drawing, have students present their scene
to their partner, in small groups, or with home-language peers and
explain the characteristics of spring they have chosen to draw.
Encourage them to ask and answers about the pictures. Encourage
them to make observations about how their pictures are the same

and different. If time permits, you may wish to have students edit their
pictures.
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Summer

VI Lesson Objectives

Core Content Objectives

Students will:

v" Name the four seasons in cyclical order, as experienced in the United
States

Characterize summer as generally the warmest season
Name at least one month in summer while referring to a calendar
Identify the sun as a source of light and warmth

Identify a thermometer as an instrument used to measure temperature

NN

Describe how a thermometer works: when it is hotter outside, the
liquid in the thermometer rises; when it is cooler, the liquid descends

<\

Describe a few characteristics of summer (the hottest season, longer
days, hot temperatures, summer break, etc.)

v Describe any unique seasonal differences during summer that are
characteristic of their own locality (droughts, thunderstorms, etc.)

v" Name at least one holiday that occurs during summer

v Describe daily weather conditions of their own locality in terms of
temperature (hot, warm, cold), cloud cover (sunny, cloudy), and
precipitation (rain, snow)

Language Arts Objectives

The following language arts objectives are addressed in this lesson.
Objectives aligning with the Common Core State Standards are noted
with the corresponding standard in parentheses. Refer to the Alignment
Chart for additional standards addressed in all lessons in this domain.

Students will:

v" With prompting and support, identify the main topic and retell key
details from “Summer” (R1.K.2)
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v" With prompting and support, describe the characteristics of summer
and make the connection between the summer season and the
summer months (RI.K.3)

v With prompting and support, describe the role of an author and
illustrator in a nonfiction/informational text related to the seasons
(RI.K.6)

v" With prompting and support, identify the reasons the author gives to
explain why summer is her favorite season (RI.K.8)

v" With prompting and support, describe how each season is distinct
from the others (RI.K.9)

v" With prompting and support, contrast the clothes worn in the winter
to clothes worn in the summer (RI.K.9)

v Use a combination of drawing and dictating to present a summer
scene based on information from the read-aloud “Summer” (W.K.2)

v" With guidance and support from adults, respond to questions and
suggestions from peers and edit drawing of summer scene (\W.K.5)

v Participate in class research project to chart daily weather conditions
onto the Class Weather Journal (V.K.7)

v' With assistance, categorize and organize information about the
unique characteristics of spring onto a Seasons Comparison Chart
(W.K.8)

v Describe what summer is like in their locality (SL.K.4)

v Create a drawing with sufficient detail of the season of summer
(SL.K.5)

v Identify real-life connections between words—temperature,
sunscreen, sunburned, and distinct—and their use (L.K.50)

Core Vocabulary

distinct, adj. Clearly different
Example: The twins look alike, but they have distinct personalities.
Variation(s): none

indoors, adv. Inside or into a building
Example: The cold weather makes me want to stay indoors where it’s
warm.
Variation(s): none
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sunscreen, n. A lotion or spray that protects the skin from the sun’s rays
Example: When | go to the beach, | wear sunscreen to protect my skin

so | don’t get sunburned.
Variation(s): sunscreens

Vocabulary Chart for Summer

Core Vocabulary words are in bold.
Multiple Meaning Word Activity word is underlined.

Vocabulary Instructional Activity words have an asterisk (*).
Suggested words to pre-teach are in italics.

Type of Words Tier 3 Tier 2 Tier 1
Domain-Specific Words General Academic Words | Everyday-Speech Words
sunburned distinct* hot
sunscreen holiday indoors/outside
thermometer protect June/July/August

Understanding measure summer

temperature sun
swimming
warmest

Multiple Meaning season spring copl/warm

skin
Fourth of July stay indoors

Phrases Washington, D.C.
termdémetro distinto Junio/Julio/Augusto

Cognates

temperatura
Image Sequence

This is the order in which Flip Book images will be shown for this read-
aloud. It is the same as the sequence used in the Tell It Again! Read-
Aloud Anthology.

1.

© © N o 0o 0D

4A-1: Seasons

4A-2: Annie in summer

4A-3: Thermometers

4A-4: Summer clothes

4A-5: Washington Monument
4A-6: Summer in the city
4A-7: Thermometers

4A-9: Crowded pool

4A-10: Shady tree in the park

10. 4A-11: Fourth of July fireworks

Seasons and Weather: Supplemental Guide 4 | Summer 73
© 2013 Core Knowledge Foundation




Ata Glance Exercise Materials Minutes
Image Cards 1, 3;
What Have We Learned? Instructl?nal M'asters 4,.0\-1, 4A-
2; drawing tools;
Seasons Comparison Chart
Introducing the Read-Aloud Introducing Summer large monthly calendar 15
Vocabulary Preview: outdoor thermometers;
Temperature, Sunscreen/ clinical thermometers;
Sunburned bottles of sunscreen
Purpose for Listening
. large monthly calendar;
Presenting the Read-Aloud @ Summer 10
U.S. map
. . Comprehension Questions
Discussing the Read-Aloud 10
Word Work: Distinct Image Card 1
% Complete Remainder of the Lesson Later in the Day
My Four Seasons Drawing Instructional Master 4B-1;
Extensions Booklet drawing tools 15

Domain-Related Trade Book

Advance Preparation

Prepare copies of Instructional Masters 4A-1 (Spring Chart) and 4A-2
(Spring Image Sheet) for each student. Students can draw or cut and
paste images from their Spring Image Sheet onto their Spring Chart.

For Vocabulary Preview, bring in outdoor thermometers and clinical
thermometers to show how they tell temperature. Bring in bottles of
sunscreen for students to see and smell.

Prepare a copy of Instructional Master 4B-1 for each student. This will be
the page for summer in their My Four Seasons Drawing Book.

Note to Teacher

Please continue to fill in the Class Weather Diary (Day 3).
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Nz

Summer

lntroducing the Read-Aloud 15 minutes

What Have We Learned?

Remind students that they have been learning about the cycle of the
seasons.

Show Image Card 1 and ask students what the cycle of the seasons
is. Have them answer in a complete sentence: “The cycle of seasons
is winter, spring, summer, autumn.”

Have the class sing the seasons song from Lesson 2. Point to each
season on Image Card 1 as it is mentioned in the song.

Remind students that in yesterday’s letter from their imaginary pen
pal, Annie, they learned about the season of spring. Call on three
volunteers to name different characteristics of spring.

Seasons Comparison Chart

Give each student Instructional Masters 4A-1 and 4A-2. Tell them

that this is their chart for spring. Point to the flower on their chart and
tell them that the flower is a symbol for spring. Point to the first row
and tell them that they will put a picture of a thermometer to show

the temperature for spring. Students may also wish to draw what the
weather is like during the spring. Point to the middle row and tell them
that they can draw or cut and paste images of clothing worn during
the spring. Point to the last row and tell them that they can draw or
cut and paste images of activities and holidays that happen during the

spring.
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Winter Spring Summer Autumn

December March
Months January April
February May
Temperature/
cold warm
Thermometer
CIothing People Heavy jgcket, (clothing
scarf, mittens, for warmer
Wear boots weather)
Special Activities/ New Year S Easu.;‘_r;
li sledding; Holi;
Holidays making snowmen | Memorial Day

¢ Reintroduce the Seasons Comparisons Chart. One by one, discuss
each item listed in the left-hand column as it relates to Annie’s
description of spring. As you discuss each item, refer to the
corresponding images from the read-aloud “Spring.” Write a one-
word description for each item.

Note: Tell students that you are going to write down what they say,
so that you will all remember important facts about each season.
Tell them you will read the written words to them whenever you are
working on the chart because they still have not learned all of the
sounds that different letters and combinations of letters represent.

e Take this opportunity to also talk about whether there are any unique
seasonal differences in the spring that are characteristic of your own
locality.

e Add Image Card 3 (Spring) to the top of the chart above the spring
heading.

Introducing Summer

e Show students a large monthly calendar and assist them in identifying
today’s month and date.

e Tell students that in today’s read-aloud, their imaginary pen pal,
Annie, is going to tell them about the season of summer.

e Explain that in the United States, the season of summer begins in
the month of June and also includes the months of July and August.
Show these months on the calendar as you name the summer
months.
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Remind students of the current date and ask if they are presently in
the season of summer.

Note: Do not expect students to identify the current season if it is not
summer.

Vocabulary Preview

Temperature

1.

The temperature outside is usually very different in different seasons.
In summer the temperature is warmer and in winter the temperature
is colder.

2. Say the word temperature with me three times.

3. Temperature is how hot or cold something is.

4. If the temperature outside is freezing, it will snow instead of rain.

5. [You may wish to pass around the outdoor thermometers and point
out whether the temperature is warm or cold. You may wish to show
different kinds of clinical thermometers and explain that they are used
to take people’s temperature.]

Sunscreen/Sunburned

1. In Annie’s letter today, you will hear, “Everyone at the pool is wearing
plenty of sunscreen so they do not get sunburned.”

2. Say the word sunscreen with me three times.

Say the word sunburned with me three times.

3. Sunscreen is a lotion or spray that protects a person’s skin from the
sun’s rays. [Show examples of sunscreen.]

Sunburned is when a person’s skin becomes red and painful from
being in the sun for too long.

4. When | go to the beach, | wear sunscreen to protect my skin so |
don’t get sunburned.

5. Tell your partner about times when you wear sunscreen. Use the word

sunscreen when you tell about it.
Have you ever been sunburned before? If so, tell your partner about it.
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Purpose for Listening

Tell students that today they will hear another letter from their pen pal, Annie,
and that the main topic—or the main idea—of Annie’s letter is summer.

Tell them that their job is to listen carefully for the type of weather that is
characteristic of summer and for things that people do in the summer.

By the end of the lesson, students should be able to :

v Correctly name a few characteristics of summer (the hottest season,
longer days)

v Describe any unique seasonal differences during summer that are
characteristic of their own locality
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Presenting the Read-Aloud 10 minutes

# Show image 4A-1: Seasons

[Have a student point to the picture of each season as you refer to it.]

Dear Kindergartners,

Hi from your pen pal, Annie! So far in my letters, I’'ve told you about
the seasons of winter and spring. Today I’m going to tell you about the
season that comes after spring in the cycle of the seasons.

[Pause for student responses.]

Do you know what season comes after spring?
Summer comes after spring.
Tell your partner what kinds of things you think of when | say summer.

[Allow fifteen seconds for students to talk. Call on three volunteers to share.]

Summer begins in the month of June and includes the months of July
and August.

[Show the beginning and duration of summer on a large monthly calendar.
Show students today’s date on the calendar.]

Can you tell by looking at today’s date if it is summer now?

[Pause for students to respond. Correct responses as needed.]

4« Show image 4A-2: Annie in Summer

Summer is my favorite season of the year because | love the warm
weather and sunshine. Summertime means summer vacation because
| don’t have school during the summer months. And summer days are
the longest days of the year. Do you know what that means? More
time to play! My family likes to go to the beach during the summer.

No matter where you live in the United States, summertime will bring
the warmest weather of the year because during summer we receive
the most sunlight.

[Remind students that Annie lives in Washington, D.C. Point to Washington,
D.C., on a map. Then point to your state and city on the map. Reinforce that in
both places, summer has the warmest weather.]
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+# Show image 4A-3: Thermometers

One way to tell how warm it is outside is to look at a thermometer. Do
you remember what a thermometer is?

[Call on two students to answer.]

A thermometer is a tool that measures the temperature, or how hot or
cold it is outside.

[Point to each thermometer as you describe it.]

When it is cool outside, the liquid in the thermometer stays down
in the lower part of the thermometer. When it is warm outside, the
liquid rises in the thermometer and comes close to the top. Which
thermometer shows what the temperature might be like in the
summertime?

[Invite two or three students to come up to the image and point to the
thermometer they chose and tell why they chose it. Correct student responses
as needed.]

+« Show image 4A-4: Summer clothes

Because summer weather is the warmest weather of the year, people
wear certain clothes during the summer to help keep cool. All of these
people are dressed for warm summer weather.

With your partner, take turns talking about what the people in these
pictures are wearing. Tell why you think they are wearing these things
in summetr.

[Allow thirty seconds for students to talk. Then call on two partner pairs to
share their answers. You may wish to point out the sunglasses, swimming suits,
snorkeling goggles, and fins or flippers.]

+« Show image 4A-5: Washington Monument

As I've told you before, | live in Washington, D.C., the capital of the
United States. My teacher says that Washington, D.C., is a good city
for learning about the seasons. In Washington, D.C., the four seasons
are distinct—or very different—from each other. The weather is
different during each season. The trees and plants look different in
each season, too. So it’s easy to tell by walking outside or looking out
the window whether it is winter, spring, summer, or autumn.
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+# Show image 4A-6: Summer in the city

Summer is the busiest time of year in Washington, D.C., because
each year millions of people come to visit our country’s capital. They
come to see the famous monuments and statues, museums, and
buildings during their summer vacations.

[You may wish to point out the Capitol and mention that many leaders of
America work there and make decisions for the country. Students will learn
more about Washington, D.C., later in the school year in the Presidents and
American Symbols domain.]

« Show image 4A-7: Thermometers

During the summer, the weather can be very hot in Washington, D.C.

[Point to the corresponding thermometer as you describe it.]

See how high the liquid is in this thermometer to the left? It says it is
100 degrees Fahrenheit; that means it is really hot outside! When it is
this hot outside, people should find a way to stay cool and safe from
the hot summer sun.

+« Show image 4A-9: Crowded pool

One way to stay cool during the hot summer is to go swimming. Some
people go to a lake or to the ocean to go swimming. | like to go to the
swimming pool to keep cool in the summer. And as you can see, lots
of other people have the same idea. Everyone at the pool is wearing
plenty of sunscreen—or lotion or spray to protect their skin—so they
do not get sunburned. Nothing ruins summer fun like a bad sunburn!

« Show image 4A-10: Shady tree in the park

Sometimes you can rest under shady trees to protect yourself from
the hot sun and to stay cool. Some people prefer to stay indoors—
or inside their house or inside a building. It is best to stay indoors,
especially on the hottest days. Tell your partner how you stay cool in
the summer and how you protect yourself from the hot summer sun.

[Allow fifteen seconds for students to talk. Call on two volunteers to share.]

+« Show image 4A-11: Fourth of July fireworks

The Fourth of July is the biggest summer holiday. It is an especially
important day in Washington, D.C., because the Fourth of July is the
birthday of the United States. Many people celebrate the day with
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family and friends. Lots of my friends have picnics or barbecues. I like
to go to the parades and eat lots of watermelon on the Fourth of July.
But my favorite thing to do on the Fourth of July is to watch the big,
colorful fireworks in the night sky.

[Say to students: “Tell your partner whether your family does something special
on the Fourth of July. Tell about what you like to do on the Fourth of July, or
tell about what special things your family does during the summer.” Allow thirty
seconds for students to talk. Call on two partner pairs to share.]

With vacation from school, swimming in the pool, and the Fourth of
July fireworks, summer can be lots of fun! It’s my favorite season of
all!

Your friend,

Annie

Discussing the Read-Aloud 10 minutes

Comprehension Questions

If students have difficulty responding to questions, reread pertinent lines
of the read-aloud and/or refer to specific images. If students give one-
word answers and/or fail to use read-aloud or domain vocabulary in their
responses, acknowledge correct responses by expanding the students’
responses using richer and more complex language. Encourage students
to answer in complete sentences. Model answers using complete
sentences for students.

1. Literal What is the main topic, or main idea, of Annie’s letter today?
e The main idea of Annie’s letter today is summer.

2. Literal Name the summer months.
e The summer months are June, July, and August.

[Show June, July, and August on the calendar.]

3. Inferential What is the weather like in summer?
e The weather in summer is sunny and hot.

4. Inferential What makes the summer days long and warm?
® The sun makes the summer days long and warm.

5. Evaluative How are the clothes people wear during the winter different
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Sentence Frames
Is it hot in the summer? (Yes/No)
Where | live, the

weather in summer is
and

In the summer | like to
and

6.

from the clothes people wear in the summer?

¢ In the winter, people wear warm clothes like coats, scarves, boots,
mittens, etc. In the summer people wear shorts, T-shirts, bathing suits,
sunglasses, etc.

Inferential Why do you think people go swimming, rest under the
shade of trees, or stay indoors on hot summer days?
e People go swimming, rest under the shade, or stay indoors to keep cool.

[Please continue to model the Think Pair Share process for students, as
necessary, and scaffold students in their use of the process.]

| am going to ask a question. | will give you a minute to think about the
question, and then | will ask you to turn to your partner and discuss the
question. Finally, | will call on several of you to share what you discussed
with your partner.

7.

Evaluative Think Pair Share: What are some characteristics, or ways to
describe summer where we live?

After hearing today’s read-aloud and questions and answers, do
you have any remaining questions? [If time permits, you may wish to
allow for individual, group, or class research of the text and/or other
resources to answer these remaining questions.]

Word Work: Distinct

In the read-aloud you heard, “In Washington, D.C., the four seasons
are distinct—or very different—from one another.”

Say the word distinct with me three times.
If something is distinct, it is noticeably different from other things.

Tamara’s puppy makes a distinct sound every time it is excited.
Instead of a normal barking sound, “woof woof,” the puppy goes, “vi,

yi, yil”
Tell about something that makes you distinct from your classmates.

Try to use the wor